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Introduction 

Across Europe, it is becoming increasingly clear that formal education 

alone is not enough - every learner must be given the opportunity to 

progress, regardless of their life circumstances, background, educational 

history, disability, or social barriers. This is why the IDEAS project is 

dedicated to promoting equality, diversity and inclusion within the 

Vocational Education and training (hereafter VET) sector. 

Many VET schools and training institutions lack the knowledge and 

capacity to provide adequate support to learners with fewer opportunities, 

especially when it comes to their participation in mobility programmes. 

Data from Cedefop show that support for these learners in Europe remains 

very low - the average score is only 2 out of 5 (Cedefop, Mobility 

Scoreboard1, Indicator 9), with significant differences between countries. 

These gaps have widened even further in the context of the COVID-19 

pandemic. 

Our analysis across partner organisations, which collectively educate more 

than 15,500 learners on an annual basis, confirms that participation of 

learners with fewer opportunities in mobility programmes is low. 

The overarching goal of the project is to strengthen the principles of 

diversity, equity and inclusion (DEI) within the VET system, in line with 

the vision of the European Education Area.  

Specific objectives 

● Enhance the competences of teachers and trainers in the VET 

sector: empower them to increase the participation of learners with 

fewer opportunities in mobility programmes by applying EU best 

practices and innovative digital tools, including artificial intelligence. 

● Drive systemic change: strengthen the support provided to learners 

with fewer opportunities within VET organisations by developing and 

validating practical resources (Guidelines and Recommendations) 

and by establishing a secure network for piloting mobility 

programmes. 

 
1 Mobility scoreboard indicators https://www.cedefop.europa.eu/en/tools/mobility-
scoreboard/indicators?year%5B%5D=2023&indicator%5B%5D=2088&methodology=1 

https://www.cedefop.europa.eu/en/tools/mobility-scoreboard/indicators?year%5B%5D=2023&indicator%5B%5D=2088&methodology=1
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Key expected results 

● Educational resources: a package of practical tools and an e‑learning 

course to improve the competences of VET teachers and trainers in 

supporting learners with fewer opportunities in mobility 

programmes. 

● Institutional policies: a set of Guidelines and Recommendations to 

help VET providers modernise their policies and address inclusion 

challenges. 

● Practical application: implementation of pilot mobility programmes 

for learners with fewer opportunities within a newly established 

secure network of VET providers. 

● Dissemination tools: a comprehensive project platform and 

communication strategy to support dissemination of results and 

strengthen the wider VET community. 

This report is a result of comparative research, containing a selection and 

description of good practices, digital technologies and AI tools for 

supporting disadvantaged learners in taking part in mobilities. Cedefop 

defines disadvantaged learners as individuals at risk of social exclusion or 

early leaving from education/training, often due to low socioeconomic 

status, disabilities, migrant backgrounds, or residing in remote locations. 

This includes young people and adults facing barriers like poverty, poor 

health, or limited access to education. The Report compares experiences 

and information from different organisations and countries. It does not 

include everything, but selected examples. The report explains how 

certain practices work in real situations and highlights effective methods. 

When referring to examples of good practice, we mean practices that have 

been field-tested and proven effective. Good practice refers to experience-

based and effective solutions that support inclusive, accessible, and high-

quality mobility experiences for all. The Report also presents digital 

technologies and AI tools that can support learners. The main goal is to 

help disadvantaged learners, such as those with disabilities or fewer 

opportunities, to take part in mobility activities like studying or training 

abroad. 
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Accessibility and Inclusion in VET Mobility: 

Survey Findings and Insights 

The first chapter provides an overview of organisations and practices in 

the context of vocational education and international mobility. It is based 

on interviews conducted with selected organisations, aiming to gather 

insights into their experiences, approaches, and challenges in 

implementing inclusive mobility. The purpose of this activity is to better 

understand how mobility programmes are organised in practice and how 

they support the participation of learners with diverse needs, particularly 

those with disabilities. 

According to the survey report, there are organisations that specifically 

work with or are dedicated to supporting people with disabilities, as well 

as those that do not exclusively focus on this group. All of the 

organisations included in the study implement mobility programmes. 

The survey results show that participating organisations represent 

different types of institutions. Some specialise in education and support 

for learners with disabilities, while others operate as inclusive vocational 

education providers that support diverse groups of learners. All 

organisations involved in the study actively implement international 

mobility programmes. 

Several institutions have a primary mission of supporting learners with 

disabilities. For example, in Croatia Centar za odgoj i obrazovanje 

Slava Raškaj and Srednja škola – Centar za odgoj i obrazovanje 

provide vocational education and training for students with special 

educational needs. In Italy Fondazione ENGIM has several courses 

aimed at people with disabilities and, in their compulsory education, lots 

of students face difficult backgrounds or have fewer opportunities. In 

Lithuania, Panevėžys Special School Multifunctional Centre offers 

educational services for learners with special educational requirements. In 

Slovenia, Zavod za gluhe in naglušne Ljubljana provides specialised 

education and support for deaf and hard-of-hearing learners.  

Other institutions operate as inclusive vocational education providers. For 

instance, Luovi in Finland offers extensive support to learners with 

diverse needs, including autism spectrum disorders, ADHD, and physical 
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disabilities, often providing individualised support through small support 

ratios. 

An in-progress map showing all the interviewed institutions is available on 

the IDEAS interview map (https://umap.openstreetmap.fr/lt/map/ideas-

map_1383688#5/51.495098/5.273438). 

Several European initiatives have contributed to improving accessibility 

and inclusion in international mobility programmes. 

The “IMVET” project – International Mobility for VET (https://imvet.eu/) 

focuses on identifying barriers to mobility for learners with disabilities and 

developing tools that help vocational education institutions improve the 

accessibility of their mobility programmes. 

The “Make it Happen” project (https://training-makeithappen.eu/) 

promotes the participation of learners with disabilities in VET mobility by 

providing methodological guidance, training opportunities for mobility 

staff, and a collection of inspiring practices from across Europe. The 

project also established the “Make It Inclusive” network and 

implemented pilot work placements to test inclusive mobility approaches. 

Another initiative, “PRIME” (https://www.primeproject-

inclusivemobility.eu/), works to make international mobility programmes 

such as Erasmus+ and the European Solidarity Corps more accessible for 

people with intellectual disabilities. The project develops practical tools for 

project staff and provides easy-to-read materials that simplify 

administrative processes for participants. 

In the course of this work, we reviewed existing projects in order to 

identify the types of support and solutions already developed for people 

with special needs, with the aim of avoiding duplication and instead 

concentrating on the identification of new and innovative approaches and 

practices. Particular attention was given to emerging developments, where 

digital and artificial intelligence tools appear to offer significant potential 

for further progress. 

http://umap.openstreetmap.fr/lt/map/ideas-map_1383688
https://imvet.eu/
https://training-makeithappen.eu/
https://www.primeproject-inclusivemobility.eu/
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Main Challenges Faced  

organisations recognised by partners in this project as examples of good 

practice face complex challenges and have identified several key needs for 

improvement and many issues remain open. Good practice refers to 

experience-based and effective solutions that support inclusive, 

accessible, and high-quality mobility experiences for all. 

Economic Barriers which are a significant hurdle, as many students come 

from low-income families or foster care. Even with Erasmus+ grants, 

additional costs often arise that families cannot cover. 

Learning and Physical Disabilities also present challenges, as participants 

have diverse needs including ASD, intellectual disabilities, and sensory 

impairments that require highly structured environments. 

Social and Emotional Challenges, such as high levels of anxiety and low 

self-esteem, often manifest as a lack of motivation before departure. 

These are compounded by low language competence, where a lack of 

confidence in foreign languages creates barriers to social integration.  

Also, geographical and experience obstacles affect some students from 

rural areas for whom these projects represent their first independent trip 

or flight. 

Additionally, Family Overprotectiveness is a specific challenge where 

families may limit a learner's participation due to fear. 

Specific Tools Developed and Used 

To address these challenges, organisations rely on a combination of 

general practices and digital tools. For communication and management, 

WhatsApp is the most frequently used tool for daily check-ins, while 

Zoom, Teams, and Google Drive are used for meetings and document 

management. 
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Regarding support and accessibility, Google Maps and Google Translate 

play a key role in promoting independent mobility. Visual supports, 

including infographics and videos, are used to provide accessible 

information for participants with cognitive difficulties. AI tools, such as 

ChatGPT and Gemini, are currently used to a limited extent, mainly for 

grammar checking. 

For assessment and reflection, organisations use tools such as Google 

Forms, Padlet, Youthpass, and Europass.  

Identified Areas for Improvement 

Organisations identified several areas where further support is required. 

Staff Training is a priority, specifically regarding ASD, deaf/hard-of-

hearing support, and psychological crisis management. There is also a 

need for increased Digital Competence regarding AI tools and GDPR. 

Institutional Support is lacking, with a need for more time allocated to 

mobility coordination and a unified institutional approach. Furthermore, 

increased Financial & Human Resources are essential to maintain the 

continuous individual support that disadvantaged learners require. 

Disability-Specific Practices  

Specific practices are tailored to these needs. For Deaf Participants, 

specialised communication tools are used. For those with ADHD, 

implementation of highly structured schedules and routines is key. For 

Cognitive and Learning Disabilities, the use of easy-to-read documents 

and communication-support cards is vital, while Physical Disabilities 

require the provision of accompanying persons for continuous 1:1 support. 

When it comes to Emotional and Social Barriers, the report identifies 

psychological hurdles like first-time anxieties related to flying or leaving 

home. There is also a noted decrease in frustration tolerance since the 

COVID-19 period.  

Key Findings and Summary 

Barriers to Participation remain interrelated, spanning economic, 

language, and health-related issues. Pre-Mobility Conclusions suggest that 

Holistic Preparation (combining mentoring, psychological support, and 

parental involvement) is essential for success. 
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Support during Mobility focuses on safety and independence through 

personalised supervision and daily structure. The post-mobility and 

recognition phase consolidates growth through structured reflection and 

formal documentation like Youthpass. 

Ultimately, management and impact data shows that while digital tools 

improve efficiency, the priority remains on simple, familiar platforms. The 

measurable results of these programmes include strengthened self-

confidence, improved social skills, and a greater sense of autonomy for 

the participants. 

Summary of the interview reports 

Project partners conducted a survey of organisations working with 

Erasmus+ mobility projects involving disadvantaged learners. 

The aim of the interview is to create shared knowledge about good 

practices in the vocational education system and about digital (including 

AI-based) tools that support socially disadvantaged learners participating 

in international mobility programmes – before, during, and after mobility.  

Below is a summary of the interview reports.  
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Organisations that participated in the survey 

Croatia 

1. ELA (Erasmus Learning Academy) Sicilia 

2. Šolski center Novo Mesto, višja strokovna šola 

3. Centar za odgoj i obrazovanje Slava Raškaj – srednja strukovna 

škola 

4. Srednja škola - Centar za odgoj i obrazovanje 

Finland 

1. Luovi 

2. Kpedu 

3. Villa Elba 

Italy 

1. Fondazione ENGIM  

2. Humacapiact 

3. Apro Formazione 

4. Višje Strokovne Šole 

5. Muradiye Yenimahalle Sevgi College 

Lithuania 

1. Panevėžio socialinių pokyčių centras 

2. Panevėžio Beržų progimnazija  

3. Panevėžio mokymo centras  

4. Panevėžio specialioji mokykla – Daugiafunkcinis centras 

Slovenia 

1. Zavod za gluhe in naglušne Ljubljana 

2. Šolski center za pošto, ekonomijo in telekomunikacije Ljubljana 

3. Strokovni izobraževalni center Ljubljana 

 

https://www.berzu.lt/
https://www.siclj.si/
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Target groups the participating organisations work with 

1. VET Students 

The organisations work primarily with secondary vocational education 

students. These include learners in technical and vocational programmes, 

such as economics and telecommunications, who are required to complete 

practical training as part of their studies. Some students complete this 

requirement through Erasmus+ mobility abroad. 

2. Learners with Special Educational Needs 

The organisations support learners with diverse special educational needs, 

including: 

● students with autism spectrum disorder (including Asperger 

syndrome), 

● deaf and hard of hearing students, 

● learners with speech and language disorders, selective mutism, and 

stuttering, 

● learners with intellectual disabilities, 

● students from disadvantaged social backgrounds. 

3. Higher Education Students 

Some organisations also work with higher education (HE) students 

participating in mobility activities. 

4. Adult Learners 

Mobility activities also involve adult participants. 

5. Young People with Fewer Opportunities 

The target group includes young people aged 18–30 with fewer 

opportunities, particularly those facing social or economic disadvantages. 



 

13 

 

6. Staff Mobility Participants 

Organisations also participate in staff mobility activities, including job 

shadowing. 

7. Institutional Context 

Some institutions provide education from kindergarten to upper secondary 

vocational level. However, Erasmus+ mobility activities are typically 

implemented only with secondary vocational school students. Mobility 

groups usually consist of 6–10 participants, although some mobilities 

involve larger groups. 
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Questions 

Question 1 – What are the main obstacles faced by 

disadvantaged learners when participating in 

international mobility programmes? 

The survey results indicate that disadvantaged learners face multiple, 

interrelated obstacles when participating in international mobility 

programmes. The most frequently reported challenges include economic 

barriers, low language competence, social and emotional difficulties, 

disabilities, and learning difficulties. 

Respondents also highlighted that migrant or minority background, 

geographical isolation, and lack of previous international experience (such 

as first-time travel abroad or flying for the first time) significantly increase 

anxiety and reduce learners’ confidence and motivation to participate. 

Conclusions 

● Economic Barriers 

Lack of financial resources, insufficient grants, and difficulties 

covering travel, accommodation, living, and other related expenses. 

● Low Foreign Language Competence 

Language barriers, lack of confidence in communication, learning, 

and integration in a foreign environment. 

● Social and Emotional Challenges 

Anxiety, fear, stress, low self-confidence, adaptation difficulties, and 

homesickness. 

● Disabilities and Health Issues 

Physical, sensory, or psychosocial disabilities, health conditions, and 

insufficient accessibility. 

● Learning Difficulties 

Learning disorders, special educational needs, and difficulties 

adapting to different educational systems. 

● Migrant or Minority Background 
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Experiences of discrimination and racism, cultural differences, and 

integration challenges. 

● Geographical Barriers 

Living in remote, rural, or socially disadvantaged areas, limited 

access to information and support. 

● Other Barriers 

● First-time travel by plane or abroad 

● Lack of previous experience 

● Fear of unfamiliar environments 

● Unemployment 

● Living in socially disadvantaged areas 

Barriers by category  

Participants involved in mobility activities often face multiple, interrelated 

obstacles that may limit or complicate their participation in international 

projects. 

● Economic obstacles – Many students come from socially 

disadvantaged or low-income families. Some live in foster care, 

residential care, or are supervised by social services. Even when 

mobility grants are provided, additional costs frequently arise, which 

families must partially cover. 

● Learning difficulties and disabilities – A significant number of 

students have special educational needs, including intellectual 

disabilities, autism spectrum disorder (ASD), dyslexia, dysgraphia, 

dyscalculia, ADHD, hearing or visual impairments, and in some 

cases physical mobility impairments. Combined difficulties are 

increasingly common. These students require structured 

environments, adapted materials, clear instructions, and continuous 

specialist support. 

● Low language competence – Many students lack confidence in 

using foreign languages or have very limited language skills. 

Restricted vocabulary and difficulties understanding complex texts, 

even in their native language, create barriers to communication, 
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independence, and social integration abroad. 

● Geographical obstacles – Some students live in rural or remote 

areas and have limited travel experience. For many, mobility 

represents their first independent trip abroad and often their first 

flight, which increases uncertainty and stress. 

● Social and emotional challenges – Anxiety, low self-esteem, 

social isolation, behavioural difficulties, and problems with emotional 

regulation are common. Students may fear the unknown, separation 

from family, bullying, or failure. Emotional challenges appear both 

before departure (lack of motivation, fear, withdrawal) and after 

returning (difficulty readjusting to daily life). Continuous emotional 

support and encouragement are often essential. 

● Additional factors – Some participants face chronic illnesses (e.g., 

epilepsy, diabetes), early parenthood, reduced parental 

competencies, or family environments affected by addiction or 

antisocial behavior. Since the COVID-19 period, mental health 

difficulties, low frustration tolerance, and decreased resilience have 

become more visible. 

To address these challenges, organisations apply an individualised and 

structured support approach. Preparatory sessions are organised 

before departure, including practical travel guidance, cultural orientation, 

and scenario-based discussions. Clear and simple language, visual 

materials, and structured routines are used to reduce anxiety. Continuous 

social and emotional support is provided before, during, and after 

mobility. 

In conclusion, participants in mobility programmes often experience 

complex economic, educational, social, and emotional barriers. Therefore, 

inclusive practices, tailored support measures, and consistent guidance 

are essential to ensure equal opportunities and successful participation in 

international mobility activities. 
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Question 2 – What support does your organisation 

provide to disadvantaged learners, socially, 

economically, or by disability, to ensure their equal 

opportunities to participate in VET mobility?  

Survey results indicate that participating organisations implement 

comprehensive, individualised, and inclusive support measures to ensure 

that learners facing social, economic, or disability-related disadvantages 

can participate equally and successfully in VET mobility activities. 

1. Financial and Inclusion Support 

organisations actively use Erasmus+ inclusion support mechanisms to 

remove economic barriers. The support typically includes: 

● covering travel, accommodation, meals, insurance, and daily 

allowances; 

● financial support for essential items (e.g., suitcase, 

appropriate clothing, travel documents); 

● covering passport or documentation costs when necessary; 

● providing additional funding for learners with fewer 

opportunities. 

For learners with certified disabilities, an accompanying person may be 

provided, including continuous support if required. These measures aim to 

ensure that participation does not create a financial burden for learners or 

their families. 

2. Individualised Preparation Before Departure 

Before mobility, organisations implement structured preparatory activities, 

which typically include: 

● individual and group meetings with learners; 

● meetings with parents or guardians (where applicable); 

● assessment of psychological and emotional readiness; 

● clear explanation of mobility objectives, programme details, 

accommodation, travel arrangements, and expected behaviour; 



 

18 

 

● practical preparation (packing guidance, airport procedures, 

overview of daily schedules); 

● cultural and linguistic preparation, including basic vocabulary 

support. 

Information is usually provided in accessible and easy-to-understand 

language, often supported by visual materials. Anxiety related to flying, 

separation from family, or unfamiliar environments is addressed in 

advance. 

Participant selection commonly includes assessment of motivation, 

emotional readiness, and ability to follow agreed rules. Group composition 

is carefully planned to ensure positive group dynamics and appropriate 

support ratios. 

3. Support During Mobility 

During the mobility period, learners are supported by qualified teachers, 

mentors, or support staff.  

Depending on individual needs: 

● learners may travel in small groups or pairs; 

● individual support ratios (e.g., 1:1 or 1:2) may be ensured; 

● accompanying staff are available throughout the stay; 

● support is provided for communication, daily routines, medical 

needs, and emotional regulation. 

Structured schedules, clear expectations, and consistent routines are 

particularly important for learners with learning difficulties, ADHD, autism 

spectrum disorder, intellectual disabilities, or mental health challenges. 

Close communication with host organisations ensures that activities and 

workplaces are adapted to individual needs when necessary. 

4. Psychological and Social Support 

organisations also provide continuous psychological and social support, 

including: 
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● access to psychologists, social pedagogues, or learner welfare 

services; 

● ongoing mentoring meetings; 

● support in managing stress, anxiety, and interpersonal challenges; 

● encouragement of self-confidence, autonomy, and social skills 

development. 

These measures focus on learner empowerment and strengthening 

resilience and independence. 

5. Post-Mobility Support 

After returning from mobility activities, organisations typically provide: 

● reflection meetings; 

● emotional support for reintegration; 

● evaluation of learning outcomes; 

● recognition and certification of achievements (e.g., Youthpass where 

applicable). 

These measures help ensure a sustainable impact of the mobility 

experience on learners’ personal and professional development. 

Conclusion 

Overall, the surveyed organisations apply a holistic and inclusive approach 

before, during, and after VET mobility. Financial assistance, structured 

preparation, individualised support, psychological guidance, and close 

cooperation with partners and families contribute to ensuring equal 

opportunities and successful participation of disadvantaged learners in 

international mobility activities. 
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Question 3 - Before Mobility 

What tools and practices do you use to prepare 

disadvantaged learners for the mobility experience? 

General 

Before the mobility period, a wide range of support tools and preparatory 

practices are implemented to ensure disadvantaged learners feel 

confident, informed, and well-prepared for their international experience. 

Key Preparation Measures 

● Individual Support and Guidance 

Learners receive continuous individual support through face-to-face 

consultations, mentoring, and meetings with coordinators and group 

leaders. These sessions identify students’ needs, expectations, fears, 

and abilities, allowing tailored preparation and informed participant 

selection. 

● Structured Pre-departure Training and Meetings 

Regular group meetings, workshops, and structured pre-departure 

sessions provide clear information about travel, accommodation, daily 

routines, responsibilities, and behavioural expectations. Students are 

also supported with practical preparation, including packing, handling 

documents, and managing money. 

● Language and Cultural Preparation 

Language courses, basic vocabulary lists, and practical communication 

training are offered. Students receive essential cultural information 

about the host country, including daily life, customs, and social norms, 

supporting smoother integration. 

● Psychological and Social Support 

Psychological consultations assess motivation, emotional readiness, 

and potential concerns. Students’ fears, stress, and expectations are 

openly discussed, fostering a supportive and trusting environment. 
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● Parental Involvement and Communication 

Meetings with parents explain programme details, funding, health 

insurance, safety, and travel arrangements. Parents are actively 

involved in preparation, helping reduce anxiety and ensure informed 

consent. 

● Preparatory Visits and Partner Cooperation 

Preparatory visits to host organisations are conducted to clarify 

programme expectations, develop schedules, and adapt activities to 

learners’ abilities. Continuous communication with host partners 

ensures suitable work placements and support structures. 

● Practical and Organisational Support 

Students receive assistance with documentation, travel planning, 

banking, insurance, and emergency procedures. Clear daily schedules 

and activity plans are provided in advance to reduce uncertainty. 

Conclusion 

Comprehensive pre-mobility preparation combining individual guidance, 

psychological support, language training, parental involvement, and 

practical assistance significantly increases disadvantaged learners’ 

confidence, motivation, and readiness, ensuring inclusive, safe, and 

successful mobility experiences. 

Digital 

Before mobility, a wide range of digital tools and practices is used to 

support disadvantaged learners, focusing on communication, information 

sharing, emotional support, and practical preparation. 

Key Digital Tools and Practices 

● Communication and Collaboration 

WhatsApp, email, Zoom, Microsoft Teams, shared online documents, 

and learning platforms (ItsLearning, Wilma) enable clear, continuous 

communication among students, parents, teachers, psychologists, 

and host organisations. 
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● Information Sharing and Guidance 

PowerPoint presentations, videos, infopacks (PDFs), Padlet, 

websites, social media, and Google Maps provide structured, 

accessible information about travel, accommodation, schedules, 

cultural context, and daily routines. 

● Interactive and Practical Tools 

Online surveys (Google Forms), digital checklists, QR codes, and 

information packs support organisation, track preparation steps, and 

provide practical guidance. Language learning apps and cultural 

orientation modules help improve communication skills and 

intercultural understanding. 

● Visual and Emotional Support 

Visual materials, such as videos, brochures, and presentations, 

facilitate understanding for learners with language difficulties or 

special educational needs. Online meetings and digital 

communication platforms help address concerns, reduce anxiety, 

and provide emotional support. 

Conclusion 

Digital tools ensure inclusive, accessible, and well-structured preparation 

for mobility. They support clear communication, practical guidance, 

cultural and language learning, and emotional readiness, significantly 

improving disadvantaged learners’ confidence, engagement, and ability to 

succeed in international mobility experiences. 
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Question 4 - During Mobility 

What tools and practices do you use to support 

learners while they are abroad? 

General 

During mobility, organisations use a mix of continuous monitoring, 

mentoring, and practical support to ensure that disadvantaged learners 

can participate safely, confidently, and inclusively. 

Monitoring and Check-ins 

● Continuous mentoring and regular check-ins by coordinators, 

accompanying staff, and project leaders. 

● Meetings to assess well-being, emotional state, and engagement. 

● Teams, texts, and phone calls for ongoing communication and 

updates. 

Emotional, Social, and Psychological Support 

● 1-on-1 support from accompanying staff for emotional, social, and 

psychological guidance. 

● Counselling and individual conversations tailored to students’ needs. 

● Focus on motivation, reducing anxiety, and highlighting personal 

strengths. 

Practical and organisational Support 

● Assistance with daily routines, accommodation, meals, commuting, 

and managing personal budgets. 

● Support with documentation, transport, and administrative matters. 

● Health support, including accompaniment to medical facilities and 

providing relevant contacts. 

● Peer support systems (students helping each other, e.g., in 

language or orientation). 
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Language and Communication Support 

● Translation and clarification of instructions when needed. 

● Help with communication during workshops or interactions with host 

institutions. 

Accommodation and Daily Structure 

● Students stay in hotels, hostels, or rented apartments; staff are 

present 24/7. 

● Daily allowances provided; clear schedules and consistent rules, 

especially for students with ADHD or learning difficulties. 

● Structured programmes for the duration of mobility (typically 1–3 

weeks, up to 14 days for work-based learning). 

Coordination with Hosts 

● Ongoing contact with host institutions and mentors to address 

challenges, including adjusting placements if necessary. 

● Support from project coordinators, work leaders, mentors, and 

hosting organisation staff. 

Conclusion 

Support during mobility integrates emotional, practical, language, and 

social guidance with continuous monitoring and structured daily routines. 

This ensures that disadvantaged learners can fully participate, feel safe, 

and develop personally and socially while abroad. 

Digital 

During mobility, digital tools and platforms are extensively used to provide 

practical, emotional, and educational support for disadvantaged learners, 

while also facilitating communication, reflection, and documentation of the 

experience. 

Communication and Daily Support 

● Instant messaging apps such as WhatsApp, Teams, Signal, and 
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email for daily communication, quick support, and updates. 

● Regular online consultations and check-ins with coordinators, 

psychologists, or group leaders. 

● Video calls with families to reduce anxiety and maintain emotional 

connection. 

Language and Navigation Tools 

● Translation apps (Google Translate, language learning apps, 

microphone translation) for simple communication. 

● Google Maps for orientation, route planning, and independent 

mobility. 

● Train apps for ticketing and transport information. 

Digital Reflection and Learning 

● Platforms such as Moodle, Padlet, and Wilma for task management, 

monitoring progress, and sharing materials. 

● Digital reflection tools, diaries, surveys, and short feedback modules 

to monitor well-being and emerging needs. 

● Students create digital content (videos, blog posts, social media 

posts) to reflect on their experience and support dissemination. 

● Youthpass and PowerPoint presentations to structure learning and 

reflection. 

● Social, Cultural, and Emotional Support 

● Use of social media (Facebook, Instagram) to share updates, 

document experiences, and strengthen community engagement. 

● AI tools (e.g., ChatGPT) and text-to-speech tools to clarify 

information, explain terms, and support understanding. 

● Simple photos, videos, and mobile apps for emotional regulation and 

engagement, especially for students with ADHD. 
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Conclusion 

Digital tools during mobility provide a comprehensive support system, 

combining communication, language assistance, navigation, reflection, 

and emotional support. They help learners feel safe, connected, and 

engaged, while also fostering independence, documentation of 

experiences, and visibility of their learning outcomes. 
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Question 5 - After Mobility 

What tools and practices do you use to help learners 

reflect on, self-assess, document or monitor their 

mobility experience? 

General 

After mobility, organisations use a combination of reflection, self-

assessment, documentation, and evaluation practices to help learners 

consolidate their experiences, recognise learning outcomes, and share 

their experiences with peers and the wider community. 

Reflection and Self-Assessment 

● Post-mobility meetings and discussions, both individual and group-

based, focus on experiences, challenges, lessons learned, and 

personal growth. 

● Use of checklists and structured reflection forms to guide self-

assessment of skills, competences, and achievements. 

● Simple, easy-to-understand questionnaires or communication-

support cards for learners who may have difficulty expressing 

themselves verbally. 

● Ongoing reflection during classroom activities, supporting 

reinforcement of learning outcomes. 

Sharing and Dissemination 

● Former participants act as “testimonials”, sharing experiences 

during Erasmus Days, live video sessions, classroom presentations, 

or through social media (e.g., Facebook). 

● Students create posters, photo exhibitions, blog posts, or articles for 

school newsletters to document and communicate their experiences. 

● Presentations to peers, teachers, parents, external partners, and 

participation in media or TV programmes to promote mobility 

experiences. 
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Documentation and Recognition 

● Support in completing formal documents like Youthpass, Europass, 

or certificates recognising participation and acquired competences. 

● Experiences are formally integrated into school programmes, e.g., 

as part of practical training. 

● Reflection is linked to programme improvement by involving 

participants in summarising activities and giving feedback. 

Support and Guidance 

● Emotional and social support continues after mobility through 

follow-up conversations with teachers, mentors, or coordinators. 

● Feedback is exchanged with sending and host organisations to 

evaluate participation, adaptation, and engagement. 

● Follow-up career or learning guidance is offered, supporting the 

transition of mobility experiences into future learning and personal 

development. 

Conclusion 

After mobility, learners engage in structured reflection, peer learning, and 

documentation activities to consolidate their experiences, recognise their 

achievements, and share knowledge with others. These practices combine 

verbal, visual, and written tools, supported by teachers, coordinators, and 

mentors, ensuring that mobility experiences are meaningful, recognised, 

and accessible to all participants. 

Digital 

After mobility, organisations use a range of digital tools and platforms to 

help learners reflect, self-assess, document, and monitor their 

experiences, ensuring accessibility, clarity, and structured evaluation. 

Digital Reflection and Self-Assessment 

● Questionnaires and Surveys: Google Forms, internal evaluation 

forms, EU evaluation questionnaires, visual questionnaires with 

selectable options to support learners who struggle with verbal or 
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written reflection. 

● Digital Diaries and Reflection Tools: Students use digital diaries or 

reflection forms to record their daily experiences, learning 

outcomes, and personal insights. 

● Video and Audio Tools: Short video stories (“what I did today”), 

video reviews with staff, audio recordings for radio, or video 

reflections to document and discuss experiences. 

● PowerPoint Presentations: Used to organise reflections, present 

experiences to peers, or summarise learning outcomes. 

Documentation and Recognition 

● Official Digital Portfolios and Certificates: Youthpass, Europass, and 

electronic competence portfolios to formally recognise learning 

outcomes. 

● Microsoft OneNote: Accompanying staff document mobility activities 

with student input, including what was learned, photos, and follow-

up implementation in schools. 

● Beneficiary Module (Erasmus+): Digital reporting and 

documentation supported by staff to navigate administrative 

terminology. 

Communication and Sharing Platforms 

● Social Media: Facebook, Instagram, school website blogs, and Padlet 

for sharing experiences, photos, and updates with the wider 

community. 

● Messaging and Collaboration Apps: WhatsApp, Teams, and other 

messaging platforms for follow-up communication, feedback, and 

peer connection. 

● Digital Communities: Platforms to maintain connections between 

participants and continue exchange after mobility. 

Accessibility Features and Adaptations 

● Tools with accessibility options such as voice dictation, text 

enlargement, and the choice between digital or paper-based 
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formats. 

● Visual aids (photos, videos, slides) to help students with difficulties 

in self-assessment or reflection understand and contextualise their 

experiences. 

Conclusion 

Digital tools after mobility support reflection, self-assessment, 

documentation, and dissemination of experiences in a structured and 

accessible way. They combine surveys, digital diaries, multimedia, 

portfolios, and online communication to ensure that students can reflect 

on learning, share experiences, and have their achievements formally 

recognised. These tools are particularly valuable for supporting learners 

with different abilities, ensuring inclusivity and accurate monitoring of 

mobility outcomes. 

 



 

31 

 

Question 6 

What digital tools or platforms does your organisation 

use to manage mobility effectively and how do these 

tools help improve mobility management 

effectiveness? 

Summary of Digital Tools Used for Mobility Management 

Based on responses from participating organisations, mobility activities 

are supported through a combination of widely used communication 

platforms, documentation tools, participant monitoring systems, 

evaluation methods, and official Erasmus+ instruments. Most 

organisations prefer familiar and accessible tools to ensure ease of use, 

reduce training needs, and support disadvantaged learners. 

1. Communication and Coordination Tools 

The most used tools support continuous communication between students, 

staff, partners, and parents before, during, and after mobility. 

Main tools used 

● WhatsApp (most frequently used tool for daily communication and 

regular check-ins) 

● Email 

● Zoom, Microsoft Teams, Google Meet (online meetings with 

students, parents, and partners) 

● Messenger and Signal (in some cases) 

● Smartphones (reminders, safety communication) 

Contribution to mobility management 

● Enables quick problem-solving and fast response to situations 

● Supports continuous monitoring of participants’ well-being 

● Facilitates coordination between sending and host organisations 

● Ensures ongoing support for participants during mobility 
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Several organisations noted that students are often reluctant to use 

multiple digital tools, making simple communication platforms (especially 

WhatsApp) the most effective solution. 

2. Documentation, Data Management, and Administrative Tools 

Digital tools are widely used for managing participant data, storing 

documents, and ensuring administrative processes. 

Main tools used 

● Google Drive, SharePoint – document storage and sharing 

● Google Sheets – participant data tracking 

● Wilma and Primus – student information and mobility tracking 

systems 

● Beneficiary Module (Erasmus+) – official reporting and data 

management 

● Visma Sign and digital signatures – secure agreement signing 

● Microsoft OneNote – recording learning outcomes and 

implementation results 

● School websites – publication of mobility information and reports 

Contribution to mobility management 

● Centralised storage of mobility documentation 

● Secure handling of agreements and participant data 

● Improved organisation and transparency of processes 

● Easier reporting and compliance with Erasmus+ requirements 

However, some organisations reported a lack of structured systems for 

storing all mobility-related materials in one place. 

3. Surveys, Evaluation, and Feedback Tools 

Many organisations use digital tools to evaluate mobility experiences and 

monitor learning outcomes. 
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Main tools used 

● Google Forms, Microsoft Forms, Webprol – evaluations and feedback 

collection 

● Padlet – collaborative reflection and content sharing 

● Travel reports and learning diaries 

● Questionnaires for students, companies, and accompanying persons 

● Long-term follow-up surveys (e.g., one year after mobility) 

● Interviews, presentations, and face-to-face feedback 

Contribution to mobility management 

● Evaluation of learning outcomes and competencies 

● Monitoring participants’ well-being and experiences 

● Collection of feedback for quality improvement 

● Assessment of long-term impact on employability and personal 

development 

4. Learning Recognition and Official Mobility Tools 

Several organisations use European recognition and documentation 

systems. 

Main tools used 

● Europass and Europass Mobility – documentation of skills and 

learning outcomes 

● Youthpass – certification of competences gained during mobility 

Contribution to mobility management 

● Recognition and validation of learning outcomes 

● Support for participants’ future education and employment 

● Increased visibility of non-formal learning achievements 

5. Navigation, Accessibility, and Participant Support Tools 

Digital tools also support participants’ autonomy and inclusion during 

mobility. 
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Main tools used 

● Google Maps – navigation and orientation 

● Google Translate – language support 

● Accessibility features (text enlargement, voice dictation, audio 

support) 

● YouTube – preparatory and explanatory materials 

Contribution to mobility management 

● Supports independent mobility in unfamiliar environments 

● Reduces language barriers 

● Enhances accessibility for learners with special needs 

● Improves participants’ confidence and safety 

6. Artificial Intelligence Tools 

The use of AI tools remains limited. 

Main tools used 

● ChatGPT and Gemini – primarily for grammar checking, basic 

information, or clarification 

Contribution to mobility management 

● Supports communication quality 

● Provides basic informational assistance 

● Limited use in structured mobility management processes 

7. Monitoring and Participant Support Approaches 

In some organisations, especially those working with small groups or 

learners with special needs, direct supervision and personal support 

replace digital tracking tools. 

Practices include 

● Continuous supervision by accompanying staff 

● Close coordination with parents or guardians 

● Reflection sessions with educational support specialists 
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● Observation of students’ emotional and social development 

Contribution to mobility management 

● Ensures participant safety and well-being 

● Provides personalised support 

● Enables monitoring of long-term personal development 

Overall Impact on Mobility Management 

Across organisations, digital tools primarily contribute to: 

● Improved communication and coordination 

● Efficient documentation and reporting 

● Continuous participant support and monitoring 

● Evaluation of learning outcomes and experiences 

● Increased accessibility and inclusion 

● Better organisation of mobility processes 

Most organisations emphasise the importance of simple, accessible, and 

well-known tools rather than complex digital systems, particularly when 

working with disadvantaged learners. 

 



 

36 

 

Question 7 – What results or improvements have 

been observed since implementing these practices? 

Implementation of Mobility Practices 

Based on feedback from partner organisations, the implementation of 

mobility practices has contributed to measurable improvements in 

participants’ personal development, quality of mobility provision, and 

organisational processes. The observed outcomes can be grouped into 

general impacts and digital-related impacts. 

General Impacts 

Partner organisations report that mobility practices have had a positive 

impact on participants’ personal and social development, as well as on the 

quality and inclusiveness of mobility activities. 

The main observed impacts include: 

● Strengthened key competences, including increased self-

confidence, autonomy, and independence, particularly among 

learners with fewer opportunities. 

● Reduced anxiety and improved adaptation to new environments 

and international mobility contexts. 

● Enhanced social, emotional, and communication 

competences, contributing to stronger peer support and a greater 

sense of belonging. 

● Improved participation and engagement in mobility activities 

and non-formal learning environments. 

● Higher levels of motivation and preparedness to address new 

challenges. 

● Improved well-being and emotional stability, supported by 

structured learning environments and clear procedures. 

● Development of practical life skills, including self-regulation, 

time management, financial responsibility, and decision-making. 

● Improved capacity for reflection and expression of opinions, 

supporting the learning process. 
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● More systematic follow-up of mobility outcomes, facilitating 

the transfer of learning into institutional practice. 

● Improved quality and accessibility of mobility opportunities, 

particularly for disadvantaged learners. 

Some organisations reported limited progress in specific areas and noted 

that the introduction of new practices may increase administrative 

workload. Nevertheless, maintaining continuous contact with participants 

was identified as a key added value. 

Digital-Related Impacts 

The use of digital tools has strengthened the effectiveness, quality 

assurance, and management of mobility activities, particularly in the areas 

of communication, monitoring, and documentation. 

The main observed impacts include 

● Improved communication efficiency, enabling continuous 

contact between participants and staff and facilitating rapid 

response to emerging needs. 

● Enhanced monitoring and data collection, supporting real-time 

tracking of participant well-being, engagement, and progress. 

● Improved documentation and information management, 

ensuring more transparent and accessible storage and sharing of 

mobility-related materials. 

● More efficient organisational processes, contributing to reduced 

administrative burden and improved coordination. 

● Strengthened feedback and evaluation mechanisms, 

supporting continuous quality improvement and adaptation to 

participants’ needs. 

● Improved dissemination and visibility of project results and 

learning outcomes. 

● Enhanced access to information through digital and visual 

materials, supporting clearer understanding and learning. 
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● Development of participants’ digital competences, including 

the effective use of digital tools and platforms. 

● Support for learning processes, such as promoting critical 

thinking, communication skills, and reflection. 

● Smoother implementation of mobility activities through 

structured digital coordination and information sharing. 

Some organisations are still exploring new digital solutions to improve 

planning and coordination, particularly for managing larger participant 

groups. 
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Question 8 – What are the main benefits of using 

your mentioned practice, digital and AI tools on 

strengthening inclusion? 

Based on partner organisations’ feedback, the use of mobility practices 

and digital/AI tools contributes to strengthening inclusion by improving 

participants’ personal development, accessibility, participation, and equal 

opportunities. The reported benefits can be grouped into general 

benefits and digital-related benefits. 

General Benefits 

Partner organisations report that mobility practices contribute significantly 

to inclusive participation and personal development, particularly for 

learners with fewer opportunities and students with disabilities. 

Key benefits include 

● Increased self-confidence, autonomy, and independence 

among participants. 

● Reduced anxiety and improved sense of safety, particularly 

when adapting to new environments or using foreign languages. 

● Improved social, emotional, and communication 

competences, including stronger social relationships and a sense of 

belonging. 

● Better integration and equal participation opportunities, 

including for learners with disabilities or disadvantaged 

backgrounds. 

● Development of key competences and practical life skills, 

such as responsibility, decision-making, and self-regulation. 

● Individualised support and holistic approaches, ensuring that 

participants’ needs, abilities, and well-being are addressed. 

● Structured support mechanisms (mentoring, reflection sessions, 

guided self-assessment, clear routines), which enable meaningful 

participation and reduce barriers. 
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● Increased engagement and motivation, supported by 

opportunities to share experiences through presentations, 

dissemination activities, and peer learning. 

● Improved inclusion through social interaction and community 

involvement, strengthening participants’ role as equal members of 

society. 

● Greater accessibility to mobility opportunities, including 

financial support and careful preparation processes to ensure equal 

access. 

Overall, these practices support inclusive participation by creating safe, 

supportive, and structured learning environments that promote personal 

development and social integration. 

Digital-Related Benefits 

Digital and AI tools contribute to inclusion primarily by improving 

accessibility, communication, information management, and personalised 

support. 

Key benefits include 

● Improved accessibility, including support for learners with 

disabilities, language barriers, or learning difficulties through 

simplified and adapted information. 

● Enhanced communication and continuous support, enabling 

real-time contact between participants, staff, and organisations. 

● Reduced communication barriers, including support for deaf 

participants and foreign language users. 

● More personalised learning and guidance, allowing participants 

to access materials, track progress, and receive tailored support. 

● Improved access to information and learning materials, 

available anytime and from any location, reducing geographical and 

physical barriers. 

● Greater clarity and understanding through visual and digital 

materials, supporting different learning styles. 
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● Development of digital competences, strengthening participants’ 

skills and confidence in using digital tools. 

● More efficient planning, preparation, and document 

management, reducing administrative barriers and supporting 

smoother processes. 

● Recognition of learning outcomes, through digital reflection tools 

and certification systems (e.g., Youthpass). 

Faster information sharing and monitoring, enabling early identification of 

participants’ needs and timely support. 

Overall, digital and AI tools strengthen inclusion by reducing barriers to 

participation, improving access to information and support, and enabling 

more flexible and responsive mobility processes. 
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Question 9 - What are the main challenges in using 

your mentioned practice, digital or AI tools to 

promote inclusion? 

Challenges in Using Mobility Practices and Digital/AI Tools to 

Promote Inclusion 

Based on partner organisations’ feedback, the implementation of mobility 

practices and digital/AI tools for strengthening inclusion presents several 

challenges related to participant engagement, accessibility, organisational 

capacity, and technological readiness. The identified challenges can be 

grouped into general challenges and digital-related challenges. 

General Challenges 

Partner organisations report that the main challenges relate to 

participants’ personal, social, and organisational factors that may limit 

inclusive participation. 

Key challenges include: 

● Social and emotional barriers, such as anxiety, low self-

confidence, or fear of new environments, which may limit 

engagement in mobility activities. 

● Different abilities and learning needs of participants, including 

cognitive limitations or difficulties in understanding instructions. 

● Emotional and behavioural challenges, including adaptation 

difficulties, interpersonal conflicts, and emotional instability. 

● Limited critical thinking skills, particularly when using AI-

generated information. 

● Insufficient adaptation of practices to specific disabilities, 

requiring more flexible and personalised approaches. 

● Need for continuous individual support and supervision, 

especially for learners with fewer opportunities or special needs. 

● Limited human and financial resources, restricting the capacity 

to provide comprehensive support. 
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● Time constraints for staff, including limited time allocated for 

mobility coordination. 

● Lack of a unified institutional approach, with individuals using 

different tools based on personal preference. 

● Overprotective attitudes of families, which may limit 

participation opportunities. 

● Health-related risks and safety concerns, requiring careful 

participant selection and risk management procedures. 

● Administrative and organisational challenges, including 

documentation procedures and mobility coordination tasks. 

Overall, these challenges highlight the need for structured support 

systems, personalised approaches, and adequate institutional resources to 

ensure inclusive participation. 

Digital-Related Challenges 

Challenges related to digital and AI tools mainly concern accessibility, 

digital competences, infrastructure, and organisational readiness. 

Key challenges include 

● Unequal access to digital devices and reliable internet, 

limiting participation for some learners. 

● Limited digital skills and digital literacy among participants and 

staff. 

● Low motivation or reluctance to use digital and AI tools, 

particularly due to frequent technological changes and the need for 

continuous learning. 

● Need for continuous training and capacity building for staff to 

keep up with evolving technologies. 

● Time constraints for learning and implementing new tools, 

leading to reliance on familiar solutions. 

● Wide variety of available tools, creating uncertainty regarding 

their suitability and requiring time-consuming evaluation. 
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● Insufficient adaptation of digital tools to diverse learning 

styles and cognitive abilities. 

● Risk of information overload or confusion due to complex 

digital environments. 

● Data protection and privacy requirements, which may 

complicate implementation. 

● Need for continuous guidance and support to ensure safe and 

effective use of digital tools. 

● High administrative workload related to digital 

documentation and reporting procedures. 

● Risks related to inappropriate content use or publication. 

Overall, these challenges indicate the importance of ensuring equitable 

access, providing adequate training and support, and selecting simple, 

accessible tools that meet diverse user needs. 
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Question 10 What training, tools, or support would 

help employees use these tools effectively? 

Based on partner organisations’ feedback, staff require additional training, 

practical guidance, and institutional support to effectively use mobility 

practices and digital/AI tools for inclusive education and mobility 

management. The identified needs can be grouped into general support 

needs and digital-related support needs. 

General Training and Support Needs 

Partner organisations emphasise the importance of strengthening staff 

competences in inclusive practices, participant support, and mobility 

management. 

Key needs include 

● Training on inclusive practices and working with 

disadvantaged learners, including students with special 

educational needs (SEN) and those at social or economic risk. 

● Development of mentoring skills, adaptive learning 

strategies, and individualised support approaches to address 

diverse participant needs. 

● Practical training on providing emotional, social, and 

psychological support, including recognising and responding to 

anxiety, behavioural challenges, and difficult situations. 

● Training on working with specific target groups, such as 

learners with disabilities, deaf and hard-of-hearing students, or 

learners on the autism spectrum. 

● Exchange of experiences and good practices among 

colleagues, including peer learning and professional collaboration. 

● Practice-oriented learning formats, such as workshops, 

demonstrations, and case-based learning with real-life examples. 
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● Opportunities for professional development, including 

Erasmus+ training courses, professional gatherings, and mobility 

experiences for staff. 

● More time and institutional support for mobility coordination 

and implementation. 

● Clear guidance on applying learned practices in everyday 

work, supported by structured procedures and practical 

recommendations. 

● Administrative support and tools to reduce workload related to 

mobility coordination and documentation. 

Overall, organisations highlight the need for practical, hands-on training 

and structured institutional support to strengthen staff confidence and 

ensure effective implementation of inclusive mobility practices. 

Digital-Related Training and Support Needs 

Staff also require targeted support to develop digital competences and 

effectively use digital and AI tools in mobility contexts. 

Key needs include 

● Training in digital literacy and the use of digital platforms, 

including communication, documentation, and collaboration tools. 

● Targeted training on artificial intelligence tools and their 

application in education, participant monitoring, feedback, and 

competency assessment. 

● Guidance on data protection and privacy requirements (e.g., 

GDPR) when using digital tools. 

● Practical training on digital communication tools to support 

students before, during, and after mobility. 

● Training on accessible digital tools and technologies, 

particularly those supporting learners with disabilities. 

● Clear methodological materials, including guidelines, step-by-

step instructions, case studies, and practical examples. 
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● Technical support and assistance, enabling staff to implement 

tools effectively and safely. 

● User-friendly resources, such as visual instructions, tutorials, and 

short video guides. 

● Support in using digital tools for planning, coordination, 

documentation, and information management. 

● Continuous professional development opportunities, including 

webinars, online courses, and specialised training sessions. 

Overall, organisations stress the need for simple, practical, and targeted 

digital training, combined with ongoing technical support, to ensure 

effective and inclusive use of digital and AI tools. 

Other relevant information, tools, or resources 

Based on partner organisations’ feedback, several additional aspects were 

identified as relevant for strengthening inclusive mobility practices, 

particularly regarding digitalisation, institutional development, pedagogical 

approaches, and collaboration. 

Digitalisation and Institutional Development 

Partner organisations emphasise that digitalisation plays an increasingly 

important role in improving the quality and efficiency of Erasmus+ 

mobility implementation. Many institutions aim to further strengthen their 

digital capacities as part of their strategic development. 

Key considerations include 

● The gradual and responsible implementation of digitalisation and 

artificial intelligence tools. 

● Consideration of the environmental impact of digital and AI tools – 

including energy and water consumption and infrastructure demands 

– as part of responsible and sustainable adoption. 

● Continuous staff training to develop digital competences and ensure 

effective use of emerging technologies. 

● The need to align digital practices with institutional contexts and 

participants’ needs. 
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● Full digital management of mobility processes (e.g. online 

documentation and administration), which can significantly reduce 

administrative workload and improve efficiency. 

● Recognition that implementation requires time, institutional 

commitment, and step-by-step integration. 

Some organisations noted that digitalisation should complement, rather 

than replace, personal interaction, particularly in preparation and feedback 

processes. 

Pedagogical and Inclusive Approaches 

Organisations highlighted the importance of adapting practices to 

individual learner needs and ensuring accessible learning environments. 

Key approaches include 

● Individualised support based on participants’ abilities, needs, and 

challenges. 

● Use of simple and accessible learning materials, including clear 

instructions, visual aids, pictograms, and structured daily schedules. 

● Preparation of short videos, images, and simplified content to 

support understanding and maintain attention. 

● Ensuring clear structure, predictable routines, and safe 

environments, particularly for learners with disabilities or additional 

needs. 

● Combining personal support from accompanying staff with simple 

digital tools to ensure effective participation. 

● Careful consideration of the potential positive and negative impacts 

of digital technologies. 

Organisations also emphasised that many digital tools require higher 

cognitive abilities, which may limit their applicability for some learners. 

Use of Digital Learning and Support Tools 

Several organisations reported using accessible and engaging digital tools 

to support learning and participation, including: 
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● Short video formats and interactive content adapted to learners’ 

preferences. 

● Quiz-based learning tools (e.g. Kahoot) to increase engagement. 

● Text accessibility tools and learning systems supporting learners 

with dyslexia. 

● Communication tools and mobile devices enabling reflection and 

experience sharing. 

These tools support understanding, engagement, and participation, 

particularly when adapted to learners’ cognitive and learning needs. 

Professional Learning, Networking, and Knowledge Sharing 

Collaboration and exchange of experience were identified as essential for 

improving inclusive mobility practices. 

Key activities include 

● Sharing experiences and good practices among staff and partner 

organisations. 

● Networking with external institutions and participation in joint 

initiatives. 

● Participation in training programmes and online courses (e.g. 

specialised project platforms). 

● Events involving people with disabilities to share experiences and 

inform inclusive practices. 

● Peer learning and mutual support among educators. 

Such activities support institutional learning, improve practice quality, and 

strengthen inclusive approaches. 

Development of Artificial Intelligence Competences 

Several organisations reported being at an early stage of AI adoption. 
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Key priorities include 

● Building basic knowledge and confidence among educators in using 

AI tools. 

● Ensuring responsible and purposeful use of AI in educational 

contexts. 

● Providing guided practice and professional support for meaningful 

implementation. 

● Exploring how AI tools can support inclusion and diverse learner 

needs. 

Overall Considerations 

Overall, partner organisations emphasise that effective inclusion in 

mobility programmes requires: 

● a balance between digital innovation and personal support, 

● gradual implementation of new tools and practices, 

● individualised and accessible learning approaches, 

● continuous professional development and collaboration, and 

● a strong focus on participant safety, engagement, and well-being. 

Recommendations to other organisations working with 

disadvantaged learners in the field of international mobility 

Based on partner organisations’ feedback, several key recommendations 

were identified for organisations working with disadvantaged learners in 

international mobility programmes. These recommendations focus on 

inclusive approaches, participant support, preparation, institutional 

capacity, and programme quality. 

Participant-Centred and Inclusive Approach 

Organisations emphasise the importance of adopting an empathetic, 

respectful, and individualised approach when working with disadvantaged 

learners. 
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Key recommendations include 

● Adopt an individualised and learner-centred approach, taking 

into account participants’ needs, abilities, and experiences. 

● Ensure equal and respectful treatment, avoiding practices that 

may stigmatise or highlight differences. 

● Provide personalised mentoring and continuous support 

before, during, and after mobility. 

● Empower participants and promote independence, 

encouraging them to take responsibility while providing support 

when needed. 

● Focus on participants’ well-being, motivation, and sense of 

safety throughout the mobility experience. 

● Recognise participants’ potential and support their personal 

development, particularly for learners with disabilities or fewer 

opportunities. 

Thorough Preparation and Structured Support 

Careful preparation and structured implementation were identified as key 

factors for successful and inclusive mobility. 

Key recommendations include 

● Ensure comprehensive preparation before mobility, including 

clear information on project activities, travel arrangements, rules, 

and cultural context. 

● Develop clear structures and predictable routines, particularly 

for participants with additional support needs. 

● Prepare participants for possible challenges, including social 

situations, conflict management, and behavioural expectations. 

● Provide continuous supervision and support, including the 

involvement of qualified accompanying staff. 

● Consider gradual participation, such as starting with shorter or 

small-scale mobility activities. 
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● Assess participants’ readiness and motivation prior to mobility 

where appropriate. 

Holistic Support and Resource Provision 

Organisations highlight the importance of providing comprehensive 

support addressing different dimensions of participation. 

Key recommendations include 

● Provide holistic support, including social, psychological, practical, 

and financial assistance. 

● Ensure sufficient institutional resources, including staff capacity 

and funding. 

● Maintain continuous communication with participants, 

including support from the home institution when needed. 

● Ensure safe and supportive environments, particularly for 

participants with disabilities or additional needs. 

Use of Digital Tools and Administrative Capacity 

Digital tools and organisational capacity can support more effective and 

inclusive mobility implementation. 

Key recommendations include 

● Use digital tools for communication, monitoring, reflection, 

and documentation to support participant well-being and learning 

recognition. 

● Strengthen institutional capacity for digital mobility 

management, including electronic documentation systems. 

● Ensure clear procedures and administrative support to 

manage mobility processes efficiently. 

Cooperation, Knowledge Sharing, and Capacity Building 

Collaboration and exchange of experience were identified as important for 

improving practice quality. 
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Key recommendations include 

● Promote interinstitutional cooperation and networking to 

exchange experiences and good practices. 

● Learn from other organisations’ experiences, adapting 

successful approaches to local contexts. 

● Support professional development of staff, particularly in 

working with disadvantaged learners. 

Quality and Accessibility Principles 

Organisations emphasise several overarching principles for inclusive 

mobility implementation: 

● Accessibility, flexibility, and responsibility as core values. 

● Focus on meaningful participation and real access, rather than 

formal inclusion only. 

● Continuous monitoring and programme improvement based 

on participant feedback. 

● Recognition of mobility as an opportunity for personal 

growth, particularly for learners who may benefit from new 

environments and experiences. 

Overall, partner organisations highlight that successful inclusion in 

international mobility requires careful preparation, individualised support, 

strong institutional capacity, and continuous improvement of practices to 

ensure equal participation opportunities for all learners. 

Website/link (for share good practise) 

Good Practice Resources and Institutional Platforms Supporting 

Inclusive Mobility 

Participating organisations shared several websites, institutional 

platforms, and online resources that support the implementation of 

inclusive mobility practices within Erasmus+ projects, particularly for 

learners with special educational needs and disadvantaged backgrounds. 
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These resources provide examples of good practice, training opportunities, 

methodological materials, and dissemination activities. 

The shared links can be grouped into the following categories. 

1. Erasmus+ Training and Professional Development Platforms 

These platforms provide training courses, methodological guidance, and 

professional development opportunities related to international mobility 

and inclusive education. 

● Erasmus Learning Academy (Facebook) 

https://www.facebook.com/erasmuslearningacademy/ 

● Erasmus Training Courses – Palermo 

https://erasmustrainingcourses.com/locations/palermo 

● Make it Happen project – https://makeithappen.education/ 

Purpose 

● Training courses for educators and mobility coordinators 

● Professional development in international mobility and inclusion 

● Practical tools and learning resources 

● Exchange of good practices 

2. School and Institutional Websites (Mobility Implementation 

Examples) 

These websites present institutional practices, project activities, and 

examples of mobility implementation, including work with learners with 

special educational needs. 

● Šolski center Novo mesto - https://www.sc-nm.si/en 

● Centar Slava Raškaj, Zagreb – Secondary school https://centar-

sraskaj-zg.skole.hr/djelatnost/srednja-skola/ 

● Srednja škola – Centar za odgoj i obrazovanje – https://ss-czoio.hr/ 

● Panevėžys Centre for Social Change – https://www.socpokyciai.lt/ 

● Panevėžys Centre – project activities 

https://www.socpokyciai.lt/projektine-veikla/ 

https://www.facebook.com/erasmuslearningacademy/
https://erasmustrainingcourses.com/locations/palermo
https://makeithappen.education/
https://www.sc-nm.si/en
https://centar-sraskaj-zg.skole.hr/djelatnost/srednja-skola/
https://ss-czoio.hr/
https://www.socpokyciai.lt/
https://www.socpokyciai.lt/projektine-veikla/
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● Panevėžys Beržų progymnasium 

https://www.berzu.lt/search.php?q=geroji+patirtis&r=0&s= 

● SPSSB school blog – https://blog.spssb.net/ 

Purpose 

● Presentation of mobility activities and institutional practices 

● Examples of inclusive education approaches 

● Project documentation and implementation results 

● Dissemination of Erasmus+ activities 

3. Accessibility and Inclusive Information Resources 

Some platforms provide accessible materials designed for learners with 

disabilities, including simplified language and sign language resources. 

● Easy-to-read information (Panevėžys Centre) 

https://www.socpokyciai.lt/informacija-lengvai-suprantama-kalba/ 

● Sign-language information (Panevėžys Centre) 

https://www.socpokyciai.lt/informacija-gestu-kalba/ 

● Methodological resources – publications 

https://sites.google.com/view/metodines-

priemones/leidiniai?authuser=0 

Purpose 

● Easy-to-understand information 

● Sign language resources 

● Methodological materials for inclusive learning 

● Support tools for learners with special needs 

4. Social Media and Dissemination Channels 

These channels are used to share project outcomes, promote mobility 

activities, and disseminate good practices. 

Facebook 

● Višja strokovna šola Novo mesto 

https://www.facebook.com/vss.solski.center.nm 

https://www.berzu.lt/search.php?q=geroji+patirtis&r=0&s=
https://blog.spssb.net/
https://www.socpokyciai.lt/informacija-lengvai-suprantama-kalba/
https://www.socpokyciai.lt/informacija-gestu-kalba/
https://sites.google.com/view/metodines-priemones/leidiniai?authuser=0
https://www.facebook.com/vss.solski.center.nm
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● Centar Slava Raškaj, Zagreb 

https://www.facebook.com/CentarZaOdgojIObrazovanjeSlavaRaskaj

Zagreb/ 

● Srednja škola CZOO 

https://www.facebook.com/SrednjaskolaCentarzaodgojiobrazovanje

/?ref=profile 

● Pokyčių Centras –  https://www.facebook.com/PokyciuCentras 

● ZGN Ljubljana – https://www.facebook.com/ZGNLjubljana/ 

● ŠC PET Ljubljana https://www.facebook.com/people/%C5%A0C-

PET-Erasmus-/61575201946219/ 

Instagram 

● Višja strokovna šola Novo mesto 

https://www.instagram.com/visjanm/ 

● Srednja škola CZOO 

https://www.instagram.com/srednja_skola_czoo/ 

● Pokyčių Centras – https://www.instagram.com/pokyciu_centras/ 

YouTube 

● Centar Slava Raškaj, Zagreb 

https://www.youtube.com/user/COOSlavaRaskajZG/videos 

● Partner YouTube channel 

https://www.youtube.com/channel/UCQsyqM5nvJpiWKfVkjJwQag 

● Pokyčių Centras 

https://www.youtube.com/@poky%C4%8Di%C5%B3centras 

Blogs and media platforms 

● JDC school newspaper – https://jdc-laikrastis.blogspot.com/ 

Purpose 

● Dissemination of project results and activities 

● Sharing participant experiences 

● Promotion of inclusive mobility initiatives 

● Visibility of Erasmus+ projects 

https://www.facebook.com/CentarZaOdgojIObrazovanjeSlavaRaskajZagreb/
https://www.facebook.com/SrednjaskolaCentarzaodgojiobrazovanje/?ref=profile
https://www.facebook.com/PokyciuCentras
https://www.facebook.com/ZGNLjubljana/
https://www.facebook.com/people/%C5%A0C-PET-Erasmus-/61575201946219/
https://www.instagram.com/visjanm/
https://www.instagram.com/srednja_skola_czoo/
https://www.instagram.com/pokyciu_centras/
https://www.youtube.com/user/COOSlavaRaskajZG/videos
https://www.youtube.com/channel/UCQsyqM5nvJpiWKfVkjJwQag
https://www.youtube.com/@poky%C4%8Di%C5%B3centras
https://jdc-laikrastis.blogspot.com/
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Overall Relevance 

The shared resources demonstrate a strong focus on: 

● exchange of good practices in inclusive mobility, 

● accessibility and support for learners with special educational needs, 

● professional development of staff, 

● dissemination and visibility of Erasmus+ activities, and 

● institutional cooperation and knowledge sharing. 

These platforms provide practical examples and learning opportunities 

that may support organisations in developing more inclusive and 

accessible international mobility programmes. 

Additional Information Provided by Partner Organisations 

Partner organisations shared additional information regarding their 

institutional practices, mobility implementation experience, and 

approaches to inclusive participation. The information highlights 

organisational strategies, inclusion principles, and practical approaches to 

supporting learners during international mobility. 
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Mobility Implementation Practices 

Some institutions organise mobility placements for adult learners, typically 

aged 19–20, with mobilities taking place regularly (e.g., twice per year). 

Participants often travel in pairs in order to provide mutual support. 

Mainstream schools emphasise inclusive participation, ensuring that 

students with disabilities take part in mobility activities together with 

other students. Support is provided equally to all participants, while staff 

remain available to provide additional assistance when needed. This 

approach reflects the principle that learners with difficulties should not be 

singled out or treated differently, in order to promote meaningful 

inclusion. 

Some organisations also reported extensive experience in Erasmus+ 

projects, including participation in both KA1 and KA2 activities, as well as 

accreditation in general education and vocational education and training 

(VET). Institutions have experience both in sending participants abroad 

and hosting incoming mobility participants, with positive outcomes 

reported, particularly in vocational learning environments. 

Approaches to Supporting Learners with Additional Needs 

Organisations emphasise the importance of clear communication and 

structured preparation when supporting participants who may experience 

difficulties during mobility. 

Key practices include 

● Providing clear and easy-to-understand information and instructions. 

● Conducting preparatory discussions and joint problem-solving 

activities. 

● Using simulations and role-play to prepare participants for different 

situations. 

● Promoting participant independence by guiding and supporting 

learners rather than completing tasks on their behalf. 

● Ensuring opportunities for learners to develop autonomy while 

receiving appropriate support. 
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These practices aim to strengthen participants’ confidence, participation, 

and ability to manage mobility experiences independently. 

Professional Development and Institutional Cooperation 

Partner organisations highlighted the importance of targeted training, 

institutional cooperation, and systematic sharing of good practices. 

Key priorities include 

● Continuous professional development for educators and specialists, 

particularly in inclusive approaches and work with disadvantaged 

learners. 

● Close cooperation between institutions to exchange experience and 

practical solutions. 

● Systematic sharing and adaptation of good practices across different 

organisational contexts. 

● Capacity building to improve the quality, accessibility, and impact of 

international mobility activities. 

Such collaboration contributes to improving institutional practices and 

strengthening inclusive mobility implementation. 

Overall Considerations 

Overall, the additional information highlights the importance of: 

● inclusive and non-discriminatory participation practices, 

● structured preparation and clear communication, 

● promotion of participant autonomy, 

● institutional experience and capacity in mobility implementation, and 

● continuous professional learning and cooperation. 

These elements support the development of high-quality, accessible, and 

inclusive international mobility programmes. 
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Best practice of ERASMUS+ projects in the same fields 

Make it Happen – Focuses on increasing the participation of learners with 

disabilities in vocational education and training (VET) mobility 

programmes. The project supported this goal through several key actions: 

● Developed a methodology: It provided a specialised manual and 

digital tools to help mobility staff organise stays abroad for learners 

with special needs. 

● Created a resource catalogue: It shared ten "inspiring practices" 

from across Europe to show how companies and schools successfully 

hosted inclusive internships. 

● Professional training: It offered an e-learning course and on-site 

workshops to empower social workers and trainers. 

● Built a network: It established the "Make It Inclusive" network to 

connect sending and hosting organisations committed to accessible 

international learning. 

● Practical experimentation: It implemented pilot mobility 

experiences, such as work placements in viticulture and cooking, to 

test and refine its inclusive approach.  

PRIME - The goal is to make international mobility, such as Erasmus+ and 

the European Solidarity Corps, more accessible for people with intellectual 

disabilities. The project achieves this by: 

● Developing training and innovative tools for staff to manage high-

quality inclusive projects. 

● Creating "easy-to-read" versions of official documents to simplify 

administrative processes. 

● Providing digital resources and an e-learning platform to support 

participants before and during their travel. 

● Building a network of European partner organisations to share best 

practices for inclusion in the VET, Adult Education, and Youth 

sectors. 

IMVET (project in progress) – Dedicated to making international mobility 

more accessible for students with disabilities. The project addresses this 

through several key objectives: 

https://makeithappen.education/
https://www.primeproject-inclusivemobility.eu/
https://imvet.eu/
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● Identified barriers: It conducted extensive research and focus 

groups across five countries to understand the specific needs and 

challenges students face. 

● Created a toolkit: It developed practical tools, including a self-

assessment instrument and guidelines, to help VET institutions 

improve their accessibility. 

● Empowered professionals: It organised training activities (LTTA) 

to enhance the skills of VET staff in supporting students before, 

during, and after their travel. 

● Produced accessible information: It designed new 

communication materials and infographics to provide students with 

clear, easy-to-access information about mobility opportunities. 

● Raised awareness: It worked to promote the importance of 

inclusive internationalisation among policymakers and educational 

stakeholders across Europe. 

Inclusive mobility is not only about travelling to new places. It is about 

opening doors to new opportunities, confidence, and independence for 

every learner. When mobility becomes accessible to all, education 

becomes truly transformative. 
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Research and Selection of Digital Tools for 

VET Mobility 

Purpose of the Research 

Building on the survey findings above, which mapped current practices, 

this chapter presents the structured research through which the 

consortium evaluated and selected digital tools against a common, 

reusable framework. 

The purpose of this research was to identify, evaluate, and select digital 

tools to reduce these barriers at each stage of the mobility process 

- preparation, implementation, and follow-up - thereby increasing the 

opportunities for disadvantaged VET learners to participate in, and benefit 

from, international mobility. The research was guided by a dual focus: 

tools should be useful for mobility coordinators and educators (who 

design, manage, and support the mobility experience) and for learners 

(who undertake it). While the primary target population is disadvantaged 

learners, the tools identified are intended to be equally useful for any VET 

learner and any institution involved in mobility programmes. 

Tool Selection and Testing Process 

The research followed a structured process to progress from a broad 

landscape scan to a focused, evidence-based selection. 

Phase 1: Landscape mapping 

An initial scan identified digital tools with potential relevance to VET 

mobility, drawing on existing tool repositories, partner expertise, 

educational technology literature, and practitioner recommendations. The 

scan was deliberately broad, covering tools across multiple functional 

categories: language and translation; navigation and travel planning; AI 

assistants; text-to-speech and speech-to-text; accessibility and inclusion; 

organisation and task management; note-taking and documentation; 

learning and study, wellbeing and self-regulation; multimedia and 

interaction, and document management. No tool was excluded at this 

stage based on cost, complexity, or target audience. 
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Phase 2: Functional mapping against the mobility cycle 

Each candidate tool was mapped against the three phases of the mobility 

process (preparation, implementation, follow-up) and against the two 

primary user groups (coordinators/educators and learners). This produced 

a set of descriptive matrices indicating, for each tool, what specific 

function it could serve, in which phase, and for whom. The matrices were 

organised in a workbook with one sheet per phase, and they served as the 

evidential basis for the subsequent scoring. Tools that could not be 

meaningfully placed in at least one cell of the matrix were noted but not 

advanced to formal evaluation. 

Phase 3: Hands-on testing 

Consortium partners tested the candidate tools in realistic scenarios 

aligned with their institutional contexts. Testing was guided by the 

functional mapping: partners explored each tool’s features in relation to 

the mobility tasks it was expected to support, with particular attention to 

usability for disadvantaged learners (ease of interface, language options, 

mobile compatibility, cost of access). Testing was not limited to technical 

functionality; partners also assessed the pedagogical plausibility of each 

tool - whether its use within a mobility workflow would be practical, 

sustainable, and genuinely beneficial rather than merely novel. 

Phase 4: Formal evaluation and scoring 

Each tool was evaluated against a set of five weighted pillars using a 

standardised scoring rubric. Scores were assigned separately for 

coordinators/educators and for learners, where the tool served both 

groups, and for a single user group where the tool was relevant to only 

one. The consolidation formula produced a weighted final score and an 

outcome classification (Recommended, Consider, or Not Recommended). 

Tools scoring 1 on the primary pillar (Impact on the mobility process) 

were automatically excluded. 

Phase 5: Selection and publication 

A final selection of 16 tools was published on the project website 

(https://movingideas.eu/tools/), accompanied by structured descriptions 

organised by mobility phase. An online evaluation instrument 

https://movingideas.eu/tools/
https://movingideas.eu/evaluation-tool/
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(https://movingideas.eu/evaluation-tool/) was also made available to 

enable educators and coordinators to assess new tools in the future using 

the same criteria. 

Evaluation Criteria 

The evaluation framework is built on five weighted pillars, each assessed 

on a scale from 1 (lowest) to 5 (highest). The weights reflect the 

consortium’s priorities: the dominant concern is whether a tool 

meaningfully supports the mobility process for the target population, 

followed by the digital competence it demands, and then by practical 

considerations of cost, multilingual coverage, and regulatory accessibility 

compliance. Pillar 2 (Digital competence required) is assessed against the 

DigComp framework (European Commission, JRC, 2022), the standard 

EU-level reference for digital competence. This is consistent with 

Cedefop’s own approach: the agency’s 2025 research project on mapping 

digital skills in IVET curricula uses a methodology extending DigComp to 

analyse digital skills integration across VET systems in eight EU Member 

States, including Croatia (Cedefop, 2025c). Pillar 5 (Regulatory 

accessibility compliance) is grounded in the European Accessibility Act 

(Directive (EU) 2019/882), which requires digital products and services to 

meet standards aligned with EN 301 549 and WCAG 2.1, and in the 2020 

Council Recommendation on VET, which calls for VET to be inclusive and 

accessible to various groups of learners including persons with disabilities 

and those at risk of disadvantage or exclusion. 

Pillar Weight What it measures 

P1: Impact on the 

mobility process 

44% The number of phases (preparation, 

implementation, follow-up) the tool 

supports and how it directly addresses 

the barriers faced by disadvantaged 

learners. 

P2: Digital 

competence required 

22% The DigComp level needed to use the 

tool effectively. Lower barriers increase 

the likelihood of adoption by the target 
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Pillar Weight What it measures 

population. 

P3: Cost 10% Whether the tool is free, freemium, or 

paid, and whether the cost is realistic 

for VET institutions and economically 

disadvantaged learners. 

P4: Multilingual 

support 

12% The breadth and quality of language 

coverage, including interface 

localisation and content handling. 

P5: Regulatory 

accessibility 

compliance 

12% Conformance with WCAG 2.1 Level AA 

and other relevant standards (EAA, EN 

301 549); compatibility with assistive 

technologies; availability of 

conformance documentation. 

  

A single scoring rubric was defined for each pillar, specifying what a score 

of 5, 4, 3, 2, and 1 looks like. The same rubric applies to both user 

groups; the differentiation between coordinators/educators and learners is 

reflected in how the score is assigned (the same tool may score differently 

for the two groups because its relevance, usability, or impact differs), not 

in what the score means. This ensures that weighted scores remain 

comparable across user groups and across tools. 

The consolidation formula is: Final Score = (S₁ × 0.44) + (S₂ × 0.22) + 

(S₃ × 0.10) + (S₄ × 0.12) + (S₅ × 0.12). The maximum possible score is 5.00. 

Outcome thresholds: ≥ 3.50 = Recommended; 2.50–3.49 = Consider; < 2.50 = Not 

Recommended. 

Exclusion Criteria 

A mandatory prerequisite (“Red Line” rule) was applied before the 
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consolidation formula: any tool that received a score of 1 on Pillar 1 

(Impact on the mobility process) for a given user group was 

automatically excluded from the selection for that group, regardless 

of its scores on the remaining pillars. This reflects the principle that a tool 

with no demonstrable relevance to the mobility process cannot be 

recommended, even if it is free, easy to use, multilingual, and fully 

accessible. 

In addition, seven tools were evaluated for a single user group only, as 

their functions are relevant exclusively to one group. Google AI Studio 

TTS, Readable, and Otter were evaluated for coordinators/educators only. 

Speechify, Be My Eyes, Seeing AI, Calm, MentCura, and Time Timer were 

evaluated for learners only. For these tools, the non-evaluated user group 

is marked as “n.a.” rather than scored, to avoid producing misleading 

numbers for a population that would not use the tool. The definition of 

“disadvantaged learners” used throughout the evaluation is deliberately 

aligned with the Erasmus+ Programme Guide taxonomy, which identifies 

the following categories of barriers: disabilities, health problems, barriers 

linked to education and training systems, cultural differences (including 

migrant or refugee backgrounds), social barriers (including limited social 

competences or family circumstances), and economic barriers (European 

Commission, 2021). Our population definition recognises that most 

learners in the target group face a combination of these barriers rather 

than a single one. 

It should be noted that the exclusion threshold was deliberately set only 

on Pillar 1. The consortium considered whether additional thresholds 

should apply to other pillars (e.g. excluding tools that score 1 on 

accessibility compliance), but agreed that a single, clear Red Line on the 

most heavily weighted pillar was sufficient to prevent irrelevant tools from 

entering the selection, while preserving flexibility for the remaining 

criteria. 

Presentation Format 

The selected tools are published on the project website at the IDEAS 

website (https://movingideas.eu/tools/), where they are presented in a 

structured, searchable format organised by mobility phase and functional 

category. For each tool, the website provides a summary of its function, 

http://movingideas.eu/tools/
http://movingideas.eu/tools/
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its relevance to coordinators/educators and learners, the mobility phases 

it supports, and a link to the tool itself. The presentation is designed to be 

immediately usable by practitioners: a mobility coordinator preparing a 

new project can browse tools by phase and find, for each phase, a curated 

selection with concise descriptions of how the tool fits into the mobility 

workflow. 

The online evaluation instrument 

In addition to the tool catalogue, the project website hosts an online 

evaluation instrument that allows coordinators and educators to assess 

new tools in the future using the same five-pillar framework, scoring 

rubrics, and consolidation formula developed during this research. The 

instrument is designed as a self-service resource: a coordinator who 

encounters a promising new tool can enter scores for each pillar, and the 

instrument calculates the weighted score and outcome classification 

automatically. This ensures that the evaluation methodology developed 

within Moving IDEAS is not a one-time exercise but a sustainable, 

transferable framework that institutions can continue to apply as the 

digital landscape evolves. The instrument also serves as a quality-

assurance mechanism: by making the evaluation criteria transparent and 

reproducible, it enables institutions across the consortium - and beyond - 

to speak a common language when discussing digital tool adoption for 

mobility. This responds directly to Cedefop’s recommendation that VET 

institutions develop a monitoring and evaluation system concerning the 

use of digital technologies and create a supportive environment for their 

adoption (Cedefop, 2022). 
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Results 

A total of 29 tools were evaluated across 11 functional categories. The 

evaluation produced dual scores (coordinators/educators and learners) for 

22 tools, and single-group scores for 7 tools. The following table 

summarises the outcomes. 

Tool Coordinators 

Educators 

Outcome C/E Learners Outcome L 

Google 

Translate 

4.88 Recommended 4.76 Recommended 

Google Maps 4.00 Recommended 4.44 Recommended 

ChatGPT 4.12 Recommended 4.00 Recommended 

Google Docs 

Voice Typing 

3.88 Recommended 4.20 Recommended 

Helperbird 3.68 Recommended 4.34 Recommended 

Quizlet 3.78 Recommended 4.22 Recommended 

Microsoft 

Planner 

4.00 Recommended 3.56 Recommended 

Trello 4.44 Recommended 3.78 Recommended 

Typeless 3.56 Recommended 4.00 Recommended 

uMap 3.64 Recommended 3.42 Consider 

Google AI 

Studio (TTS) 

3.76 Recommended n.a. n.a. 



 

69 

 

Tool Coordinators 

Educators 

Outcome C/E Learners Outcome L 

Speechify n.a. n.a. 4.02 Recommended 

Readable 3.44 Recommended n.a. n.a. 

Calm n.a. n.a. 4.00 Recommended 

MentCura n.a. n.a. 3.96 Recommended 

Todoist 3.76 Recommended 3.76 Recommended 

Cboard 3.00 Consider 3.44 Consider 

Wanderlog 3.32 Consider 2.88 Consider 

NotebookLM 3.20 Consider 3.20 Consider 

Evernote 3.22 Consider 3.22 Consider 

Kuula 2.86 Consider 3.64 Recommended 

VideoAsk 3.00 Consider 3.00 CONSIDER 

PDF Simply 3.20 Consider 3.20 CONSIDER 

Notability 2.66 Consider 3.10 CONSIDER 

Otter 3.20 Consider n.a. n.a. 

Glean 2.44 Not 

recommended  

2.88 Consider 

Time Timer n.a. n.a. 3.64 Recommended 
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Tool Coordinators 

Educators 

Outcome C/E Learners Outcome L 

Be My Eyes n.a. n.a. 3.56 Recommended 

Seeing AI n.a. n.a. 3.44 Recommended 

  

Green = Recommended (≥ 3.50); Yellow = Consider (2.50–3.49); Light grey = Not 

Recommended (< 2.50); n.a. = not evaluated for this user group. 
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Key findings 

Tools with the broadest impact are general-purpose and free. 

Google Translate, Google Maps, and Google Docs Voice Typing score 

among the highest for both user groups. These are tools that 

disadvantaged learners are likely to use daily, that address pervasive 

barriers (language, navigation, written expression), and that impose no 

cost or training burden. Their strength lies not in innovation but in the 

direct, sustained removal of friction across all three mobility phases. 

AI assistants are powerful but require pedagogical framing. 

ChatGPT scores highly for both groups but carries a documented risk of 

over-reliance by learners: uncritical trust in generated content, fabricated 

references, and the potential undermining of independent skills that 

mobility is meant to develop. The evaluation recommends that AI 

assistants be introduced within a clear pedagogical framework, with 

explicit guidance from coordinators on when and how to use them. 

Text-to-speech addresses a core barrier but requires upstream 

content quality. Google AI Studio TTS (for content creation by 

educators) and Speechify (for on-demand consumption by learners) 

together cover the full TTS pipeline. However, TTS does not simplify 

content; it changes the delivery channel. A difficult text remains difficult 

whether read or heard. The effectiveness of TTS depends on the quality of 

the source material, which underscores the complementary value of a 

readability tool such as Readable on the educator side. 

Accessibility and inclusion tools are highly relevant for specific 

sub-populations. Helperbird scores among the highest for learners 

because its features (dyslexia fonts, colour overlays, TTS, reading rulers) 

address barriers that extend well beyond diagnosed disabilities to include 

reading fatigue, L2 processing difficulty, and cognitive overload - 

conditions common among the broader disadvantaged learner population. 

More specialised tools (Cboard, Be My Eyes, Seeing AI) are valuable but 

serve narrower sub-populations within the target group. 

Wellbeing tools address an under-recognised dimension of 

mobility. Calm and MentCura both score as Recommended for learners. 

The mobility experience can be particularly stressful for disadvantaged 

learners, who may lack a psychological safety net. Mood tracking, 
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mindfulness, and AI-supported emotional self-monitoring are not 

traditionally associated with mobility toolkits, but the evaluation suggests 

they address a real and documented need. This is consistent with 

Cedefop’s finding that psychosocial support to learners has become 

particularly important and that VET cannot be separated from learners’ 

individual needs and challenges (Cedefop & ReferNet, 2023). 

Innovative tools like Kuula serve a niche but distinctive function. 

360° virtual tours of host workplaces offer a qualitatively different form of 

pre-departure orientation for learners who have never travelled or seen a 

foreign workplace. This is an innovative application that no other tool in 

the selection replicates. Its impact is narrow (primarily one phase), but its 

contribution to reducing pre-departure anxiety for the target population is 

distinctive. 

Cost remains a barrier for several tools. Speechify, Calm, and to a 

lesser extent Evernote and Wanderlog have pricing structures that may 

exclude economically disadvantaged learners unless institutions provide 

licences. The evaluation flags cost as a limiting factor in each case, and 

the framework’s Cost pillar (P3) ensures this is reflected in the final score. 
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Conclusion 

This research has produced four interconnected deliverables. First, a 

curated selection of 29 digital tools was evaluated against a rigorous, 

transparent framework and organised by mobility phase and user group. 

Second, a reusable evaluation methodology - comprising five 

weighted pillars, standardised scoring rubrics, a consolidation formula, 

and an exclusion rule - that can be applied to any digital tool, not only 

those examined here. Third, an online evaluation instrument that enables 

coordinators and educators to apply this methodology independently to 

new tools as they emerge. Fourth, an operational scenario demonstrating 

how the selected tools can be integrated into an actual mobility workflow 

across the three phases of the mobility cycle. 

The findings confirm that digital tools can contribute meaningfully to 

reducing barriers to mobility participation for disadvantaged VET learners, 

though they do so unevenly. The tools demonstrating the strongest impact 

are not necessarily the most innovative or technically sophisticated; 

rather, they are those that address daily, pervasive friction - language 

barriers, reading difficulties, organisational confusion, emotional isolation - 

at the lowest possible cost and with the least possible training burden. At 

the same time, the evaluation recognises the value of innovation: tools 

such as uMap and Kuula offer qualitatively different forms of engagement 

(spatial storytelling, immersive pre-departure orientation) that 

complement the more utilitarian tools in the selection. 

No single tool is sufficient. The evaluation framework and the descriptive 

matrices are designed to support the construction of institutional 

toolkits - combinations of tools, selected according to the specific 

mobility programme, learner profile, and organisational capacity of each 

institution. The online evaluation instrument ensures that this selection 

process is not a one-time event but a living methodology that 

institutions across and beyond the Moving IDEAS consortium can continue 

to use as the digital landscape evolves. 

Finally, the research underscores that tools are instruments, not solutions. 

The most carefully selected digital toolkit will not, by itself, render mobility 

accessible. Tools must be embedded within intentional pedagogical and 

organisational practices: structured pre-departure orientation that 
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equips learners with the skills to use each tool effectively; institutional 

workflows that integrate digital resources into established mobility 

procedures; and sustained support from coordinators who possess a clear 

understanding of both the capabilities and the limitations of the 

technologies they recommend. The contribution of this research is to 

provide the evidence base and the practical instruments for undertaking 

this work systematically. 

To bridge the gap between the evaluation framework and its potential 

practical application, the research has produced a companion document: 

“An operational scenario for VET mobility coordinators” (see the Annex). 

This document translates the tool selection into a concrete, phase-by-

phase operational scenario, demonstrating how the recommended tools 

can be integrated into an actual mobility workflow.  
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Final words 

This report has provided an overview of organisations and practices that 

support international mobility within vocational education and training 

(VET), with particular attention to the inclusion of disadvantaged learners. 

The analysis shows that both specialised institutions and inclusive 

vocational providers play an important role in enabling access to 

international mobility experiences. While some organisations are 

specifically dedicated to the education and support of students with 

disabilities - such as specialised schools and centres in Croatia, Lithuania, 

and Slovenia - others integrate inclusive approaches within broader 

vocational education systems, offering strong individual support for 

disadvantaged learners. 

Several European initiatives further demonstrate how international 

cooperation can improve accessibility and participation. Projects such as 

IMVET, Make it Happen, and PRIME have developed practical 

methodologies, training resources, and networks aimed at removing 

barriers to participation in mobility programmes. These initiatives illustrate 

the growing commitment across Europe to make Erasmus+ and similar 

programmes more inclusive for disadvantaged learners. 

In developing this work, we explored existing projects to understand what 

types of support and solutions for people with special needs have already 

been developed, ensuring that we avoid duplication and instead focus on 

identifying new and innovative methods or practices. In particular, we 

focused on new developments, where digital and AI tools appear to offer a 

significant opportunity for further advancement. 

Despite these positive developments, organisations continue to face 

significant challenges. Economic constraints, diverse learning and physical 

disabilities, social and emotional barriers, and limited experience with 

travel or independence all affect participants’ ability to take part in 

mobility activities. These challenges are often interconnected and require 

comprehensive support systems that include mentoring, structured 

preparation, psychological support, and close cooperation with families. 

To address these barriers, organisations rely on a range of accessible 

digital tools and communication platforms that facilitate coordination, 

guidance, and reflection throughout the mobility process. However, the 
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findings indicate that most institutions still depend on simple and familiar 

technologies, and that only a limited number of specialised digital tools for 

learners with disabilities have been developed or implemented so far. At 

the same time, partners identified several areas for further development, 

including increased staff training, stronger institutional support, improved 

digital competencies - particularly regarding AI - and greater financial and 

human resources. 

Finally, alongside the barriers and tools examined in this report, the 

consortium wishes to flag a forward-looking consideration for future work: 

the environmental footprint of digital technologies and artificial 

intelligence. As noted earlier, the same tools that enhance accessibility, 

learning support, and communication also carry sustainability costs — 

high energy and water consumption and growing demand for technological 

infrastructure. We therefore recommend that the future development and 

adoption of digital tools in inclusive mobility balance innovation with 

environmental responsibility, so that progress on inclusion is not made at 

the expense of sustainability.   

Overall, the findings confirm that international mobility programmes can 

have a significant positive impact on learners with disabilities and 

disadvantaged backgrounds, contributing to increased self-confidence, 

stronger social skills, and greater independence. Ensuring that these 

opportunities are accessible to all learners requires continued collaboration 

among educational institutions, project partners, and policy makers, as 

well as sustained investment in inclusive practices, staff capacity building, 

and sustainable digital solutions. 
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Annex 

An operational scenario for VET mobility coordinators  

The Scenario 

You are a mobility coordinator at a VET institution in Italy. You are 

preparing a four-week placement abroad for a group of twelve learners - 

students in the hospitality and catering sector, aged 17–20, bound for 

Split, Croatia. The group is diverse in the ways that matter most for this 

guide: some learners come from economically disadvantaged families; two 

have diagnosed learning difficulties (dyslexia and ADHD); several have 

limited English proficiency and no Croatian at all; a few have never 

travelled outside their home region; one is a working student with very 

limited time for preparation. None of them has participated in mobility 

before. 

Your host partner is a vocational training centre in Split that has placed 

previous cohorts in local hotels and restaurants. You have a small budget, 

a part-time administrative assistant, and the goodwill of a few colleagues 

who teach the learners. You do not have an IT department. 

What follows is a phase-by-phase operational guide showing how digital 

tools - selected from the Moving IDEAS toolkit - can be integrated into 

your workflow to make the mobility more accessible, better organised, 

and more impactful for this group of learners. The guide does not assume 

that you will use every tool listed. It presents a menu of options; you 

select according to your capacity, your learners’ needs, and the time 

available. Tools are identified by name in bold blue throughout the text. 

 

Phase 1: Preparation 

Weeks 8–1 before departure 

1.1 Building the Information Architecture 

Create a project workspace 

Before anything else, set up a shared task board where you and your 

team can track every step of the mobility preparation. Using Trello or 

Microsoft Planner, create columns for each workstream: Documents, 

Logistics, Partner Communication, Learner Preparation, and a Done 
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column. Add cards for each task (visa checks, insurance, learning 

agreements, travel bookings) with deadlines and assigned owners. Share 

the board with your administrative assistant and the teachers involved. 

This is your operational backbone for the next eight weeks. 

Set up a learner task list 

Each learner also has tasks to complete before departure: submitting 

documents, attending orientation sessions, and completing language 

preparation. Create a simplified Todoist project or a shared checklist 

(within Trello, if you prefer a single platform) and share it with each 

learner. Set reminders for key deadlines. For learners who lack 

organisational habits - common among disadvantaged students who may 

not have parental support to manage administrative processes - 

automated reminders compensate for a structure they don’t have at 

home. 

1.2 Making Documents Accessible 

Simplify, then convert 

Your welcome pack, learning agreement, insurance information, safety 

procedures, and cultural orientation guide are probably written in formal, 

institutional language. Before distributing them, run each document 

through Readable to assess its readability level. Identify passages that 

are too complex for your target audience and rewrite them. Use ChatGPT 

to help: paste a difficult paragraph and ask it to rewrite at a lower reading 

level while preserving the essential content. This is not about “dumbing 

down” - it is about ensuring that the information actually reaches the 

people who need it. 

Once the text is clear, convert key documents to audio using Google AI 

Studio TTS. Select a natural-sounding voice in Italian (for documents in 

the learners’ L1) or in English (for documents they will encounter in 

Croatia). Produce audio files of the learning agreement, the safety 

procedures, and the cultural orientation guide. Distribute them to learners 

alongside the written versions. For the student with dyslexia, for the 

working student who studies on the bus, and for the learners who simply 

retain information better by ear, these audio files are an access pathway. 

Translate essential materials 

Some documents will need to be available in Croatian (for the host 

partner) or translated from Croatian to Italian (host-company instructions 
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that will be relevant upon arrival). Use Google Translate for a working 

translation, then review it with your Croatian partner for accuracy. For 

learners, prepare a bilingual glossary of key workplace terms (kitchen 

vocabulary, safety commands, hospitality phrases) and load it into 

Quizlet as a flashcard set. Assign learners to study the set before 

departure; the spaced-repetition algorithm will ensure they review the 

terms at optimal intervals. 

1.3 Motivating and Orienting Learners 

Show, don’t just tell 

For learners who have never seen a foreign workplace, abstract 

descriptions of “what the hotel looks like” are insufficient. Ask your 

Croatian partner to shoot a set of 360° photos of the host workplaces 

(most modern smartphones can do this) and upload them to Kuula as a 

virtual tour. Share the tour link with your learners. They can explore the 

kitchen, the reception, the dining room - rotating the view, clicking on 

hotspots, getting a visceral sense of the space they will inhabit. For a 

learner who has never left their home town, this is the difference between 

imagining and seeing. 

If previous cohorts have participated in mobility, check whether your 

institution already has a “Map of Success” with their testimonials. If it 

does, share the link. If it doesn’t, this is the moment to start building it 

(you can use uMap to populate it with the current cohort’s testimonials 

during the follow-up phase). Seeing real names, real faces, and real 

stories pinned to the map is a more powerful motivator than any 

brochure. 

Collect video introductions 

Consider using VideoAsk to create a short interactive video sequence 

where you introduce the programme and ask each learner to record a 60-

second video introducing themselves and saying what they hope to get 

from the experience. These videos can be shared with the Croatian host 

partner, so that mentors in Split already know the learners by face and 

name before they arrive. For disadvantaged learners who express 

themselves better orally than in writing, this is a more authentic and less 

intimidating format than a written motivation letter. 
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1.4 Equipping Learners with Personal Tools 

Install the toolkit on their phones 

In the last week before departure, hold a practical “tool installation” 

session. Walk learners through installing and configuring the tools they 

will need during the mobility. At minimum: 

Google Translate - download the Croatian and English offline language 

packs so translation works without WiFi. 

Google Maps - download the offline map of Split. 

Speechify - if the institution can provide licences, install the app so 

learners can convert any text to audio on demand. If cost is prohibitive, 

demonstrate the free built-in TTS on their phones as a fallback. 

Helperbird - install the browser extension and help each learner 

configure it to their preferences: font size, colour overlay, TTS voice. For 

the learner with dyslexia, switch to the OpenDyslexic font. For learners 

with concentration difficulties, enable the reading ruler. This takes five 

minutes per student and transforms their browsing experience for the 

entire mobility. 

Calm or MentCura - introduce a wellbeing app and explain that it is a 

normal, recommended part of the mobility toolkit, not a signal that 

something is wrong. Normalise its use. For learners who are anxious about 

leaving home, even one guided breathing exercise practised before 

departure becomes a familiar anchor they can return to in Split. 

Quizlet - ensure all learners have access to the Croatian workplace 

vocabulary set. 

 

Phase 2: Implementation 

Weeks 1–4 in Split 

2.1 The First 48 Hours 

The first two days are the most disorienting. Learners arrive in an 

unfamiliar city, hear a language they don’t understand, and must navigate 

to accommodation and then to the workplace. The tools installed before 

departure now earn their value. 



 

83 

 

Google Maps guides them from the airport or bus station to their 

accommodation and, the next morning, to the workplace. Google 

Translate - via the camera function - helps them read street signs, 

menus, and public transport information. If you prepared a Kuula virtual 

tour, learners already recognise the workplace when they walk in - a small 

but real reduction in first-day anxiety. 

As coordinator, you stay connected. Post a brief check-in message in a 

group chat and ask learners to respond. If any learner is struggling, you 

know within hours, not days. In some cases, there is accompanying 

person. The function of the accompanying person is to support the 

autonomy of the participants so the digital tools are a way for it. 

2.2 Daily Workflow Support 

Language and comprehension 

Every day, learners will encounter texts they need to understand: 

workplace instructions, safety notices, schedules, menus to translate for 

international guests, and feedback from supervisors. Google Translate 

handles the immediate comprehension needs. Speechify (or built-in TTS) 

converts longer documents to audio for learners who process better by 

ear. Helperbird adjusts the reading experience when learners access 

web-based resources - training portals, recipe databases, health and 

safety sites. 

For vocabulary building, encourage learners to add new workplace terms 

to the Quizlet set as they encounter them. Five new words a day, 

reviewed through spaced repetition, compound into substantial vocabulary 

growth over four weeks. This turns the daily work experience into a 

structured language-learning opportunity. 

Reflection and documentation 

Ask learners to keep a brief daily log - three sentences about what they 

did, what they learned, and how they felt. For learners who find writing 

difficult, Google Docs Voice Typing or Typeless lets them speak their 

reflection and get a written record automatically. Typeless is particularly 

useful here: it removes filler words and auto-formats, so a learner who 

says “Um, today I, like, learned how to prepare the mise en place, which 

was, you know, actually really hard because everything is in Croatian” 

gets a clean sentence they can be proud of. 
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These daily logs accumulate into a personal journal that will be invaluable 

during the follow-up phase. Store them in Evernote or simply in a shared 

Google Doc. 

Task management 

If you are assigned weekly learning objectives (e.g. “By the end of week 

2, be able to take a room-service order in English”), track them on the 

learner’s Todoist or Trello board. As coordinator, check progress during 

your weekly call. For the learner with ADHD, Time Timer can help 

structure the workday: visual time blocks for tasks, with clear start and 

end points, and reduce the anxiety of open-ended work periods. 

2.3 Wellbeing Monitoring 

Homesickness, loneliness, cultural disorientation, and workplace stress are 

not exceptional - they are the normal experiences of a young person living 

abroad for the first time, and they are amplified for disadvantaged 

learners who may lack a family safety net. Calm provides guided 

meditations and sleep stories that learners can use independently. 

MentCura adds mood tracking: learners log how they feel each day, and 

the app identifies patterns and offers tailored coping exercises. The AI 

chatbot provides 24/7 low-threshold emotional support for moments when 

a learner doesn’t want to call a coordinator at midnight but needs 

someone (or something) to talk to. 

As a coordinator, you do not monitor learners’ wellbeing app data - that is 

private. But you can ask, during weekly check-ins, whether they are using 

the tools, whether they find them helpful, and whether they need 

additional support. Normalise the conversation about mental health as 

part of the mobility experience, not as a sign of failure. 

2.4 Mid-Placement Check-In 

At the halfway point, conduct a structured check-in. Use VideoAsk to 

send each learner a short video prompt (“Tell me one thing that surprised 

you and one thing you’re proud of”) and collect their video responses. 

These serve a dual purpose: they give you qualitative data on how the 

placement is going, and they produce material that can be used for the 

follow-up phase (testimonials, promotional content). If you use Otter to 

transcribe your own check-in calls with host-company mentors, you have 

a written record of the mentor’s feedback without needing to take notes 

during the conversation.  
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Phase 3: Follow-Up 

Weeks 1–4 after return 

3.1 Reflective Synthesis 

From daily logs to a reflective account 

Each learner now has four weeks of daily logs. The task is to synthesise 

them into a structured reflective account - not a bureaucratic report, but a 

genuine reflection on what they learned, how they changed, and what the 

experience meant. ChatGPT can help scaffold this process: ask the 

learner to paste their daily logs and prompt the AI to identify themes, 

suggest a structure, and highlight the most significant moments. But - 

and this is critical - the final text must be the learner’s own. 

ChatGPT is a thinking partner, not a ghostwriter. Make this explicit. The 

risk of over-reliance is real, especially for learners who lack confidence in 

their writing: they may be tempted to let the AI write the reflection for 

them, which defeats the purpose of the exercise. Frame the instruction 

clearly: “Use ChatGPT to help you organise your thoughts, not to replace 

them.” 

For learners who prefer to speak rather than write, Typeless or Google 

Docs Voice Typing allows them to dictate their reflection. Speechify 

then lets them listen to their own text read back - a powerful self-editing 

technique that helps catch awkward phrasing and gaps in logic. 

3.2 Populating the Map of Success 

This phase closes the loop that began during preparation. Ask each 

learner to create a uMap marker at the location of their host company in 

Split. The marker should include: a short text summarising their 

experience (3–5 sentences), a photo from the workplace, and optionally a 

link to a short video testimonial. The coordinator - or a designated student 

- adds these markers to the institution’s Map of Success. 

This exercise is a form of reflective storytelling with a real audience. The 

learner must select what to say, how to say it, and what image represents 

their experience - a synthesis exercise that requires them to make 

meaning out of raw experience. And the output feeds directly into the next 

cohort’s preparation: future learners browsing the map will see these 

testimonials and know that “people like me” went to Split, worked in a 

hotel kitchen, and came back with something valuable. 
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3.3 Institutional Reporting and Dissemination 

Compile and report 

As coordinator, you now need to produce reports for your institution, the 

funding body, and the consortium. The raw material is already digital: 

learner reflections, video testimonials, the uMap, check-in transcripts, and 

task-board records. Use ChatGPT to help draft the narrative sections of 

your report. Use NotebookLM to upload all your source documents and 

query them: “What were the most common challenges reported by 

learners?” or “How did the host mentors evaluate the learners’ progress?” 

The AI synthesises across sources, saving you hours of manual cross-

referencing. 

Before publishing any dissemination materials (blog posts, social media 

content, reports for parents), run them through Readable to ensure they 

are comprehensible to a non-specialist audience. Convert key outputs to 

audio using Google AI Studio TTS for accessibility. 

Archive and transfer 

Archive the entire project in your Trello or Microsoft Planner board. 

Next year, when you prepare the next cohort, the board is your template: 

duplicate it, update the dates, and you have a head start. The Quizlet 

vocabulary set, the Kuula virtual tour, the uMap markers, the audio 

versions of documents - all of these are reusable assets that accumulate 

value over time. Each mobility cycle enriches the toolkit for the next one. 

3.4 Learner Closure 

Finally, help learners close the experience properly. A formal debrief 

session - in person or via video - where each learner shares one highlight 

and one difficulty. A MentCura review of their mood data over the four 

weeks, helping them see their emotional trajectory and recognise their 

own resilience. A printed or digital certificate alongside the Europass 

Mobility document, with the learner’s uMap testimonial as a personal 

souvenir. 

And, perhaps most importantly, ask each learner whether they would 

recommend the experience to a friend. If they say yes, ask them to record 

a 30-second video saying why. That video, pinned to the Map of Success, 

becomes the single most effective recruitment tool for the next cohort of 

disadvantaged learners. 
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Tool Summary: What, When, Who 

The following table summarises which tools are used in each phase, for 

which user group, and for what purpose in this scenario. 

Phase Tool User Function in this scenario 

Preparation Trello / MS 

Planner 

C/E Project management: task boards, 

deadlines, team coordination 

  Todoist L Personal checklists and deadline 

reminders 

  Readable C/E Assess and simplify readability of 

orientation materials 

  ChatGPT C/E + L Simplify documents (C/E); answer 

pre-departure questions (L) 

  Google AI 

Studio TTS 

C/E Convert documents to audio for 

learner distribution 

  Google 

Translate 

C/E + L Translate documents and prepare 

bilingual materials 

  Quizlet C/E + L Create and study workplace 

vocabulary flashcards 

  Kuula C/E + L 360° virtual tour of host workplaces 

  uMap C/E + L Map of Success with past 

testimonials for recruitment 

  VideoAsk C/E + L Collect video introductions for host 

partners 

  Helperbird L Configure personal accessibility 

settings 
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Phase Tool User Function in this scenario 

  Calm / 

MentCura 

L Begin mindfulness practice; build 

resilience 

Implementation Google 

Translate 

L On-demand translation of workplace 

texts, signs, and menus 

  Google Maps L Daily navigation to the workplace 

and services 

  Speechify L Convert encountered documents to 

audio on demand 

  Helperbird L Accessible reading of web-based 

resources 

  Quizlet L Daily vocabulary building from 

workplace encounters 

  Typeless / 

Voice Typing 

L Dictate daily learning log 

  Evernote L Store daily logs, photos, and web 

clippings 

  Time Timer L Visual time management for 

ADHD/anxiety 

  Calm / 

MentCura 

L Stress management, mood tracking, 

sleep support 

  Todoist / 

Trello 

C/E + L Track learning objectives and weekly 

milestones 

  VideoAsk C/E + L Mid-placement video check-in 

  Otter C/E Transcribe check-in calls and mentor 

feedback 
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Phase Tool User Function in this scenario 

Follow-up ChatGPT L Scaffold reflective synthesis from 

daily logs 

  Typeless / 

Voice Typing 

L Dictate a reflective account by 

speaking 

  Speechify L Listen to own text for self-editing 

  uMap L Create geo-located Success Story 

marker 

  NotebookLM C/E Query source documents to draft 

programme report 

  ChatGPT C/E Draft narrative sections of 

institutional report 

  Readable C/E Ensure dissemination materials meet 

readability standards 

  Google AI 

Studio TTS 

C/E Produce audio versions of 

programme outcomes 

  Trello / MS 

Planner 

C/E Archive project board as a template 

for the next cohort 

  MentCura L Review mood data; recognise 

emotional trajectory 

  

A Final Note 

This guide describes an ideal scenario. No real mobility will follow it 

exactly. Learners will lose their phones. WiFi will fail. A tool that worked 

perfectly in the classroom will crash in a Croatian hotel kitchen. The value 

of this guide is not in its precision but in its structure: it shows where 

digital tools fit in the mobility process, why each one is there, and what 

problem it solves. Armed with this understanding, you can adapt. If 
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Speechify is too expensive, use built-in TTS. If Kuula is too complex, use a 

simple photo slideshow. If a learner refuses to use MentCura, respect the 

refusal and keep the conversation open by other means. 

The point is the learners - and the principle that every one of them, 

regardless of background, deserves a mobility experience that is 

prepared, supported, and reflected upon with the same care and ambition 

that their more privileged peers take for granted. 
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